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Editorial.
Happy New Year!

2012 was a very busy and eventful year and 2013 promises to be just as 
important. During the last 12 months we have held several conferences that 
have had eminent speakers disseminating their research and best practice 
to hundreds of people. Dyslexia Awareness Week was celebrated across the 
country, with Local Dyslexia Associations, schools, colleges and universities 
all getting involved, holding events and increasing awareness. 

A key campaign included our online petition, calling for all teachers to 
receive dyslexia awareness as part of their Initial Teacher Training. This drew 
to a close on 31st October with a fantastic 19,117 signatures, promoting an 
official response from the government. A big thank you goes to everyone 
who signed. While they have not agreed to make dyslexia awareness training mandatory, they are 
making dyslexia training materials more easily accessible to training colleges. 

This is not the end, we will continue to push for all teachers to receive better training to ensure future 
generations are not put at a disadvantage. We are entering phase 2 of the campaign, which includes 
working directly with the ITT colleges to get dyslexia awareness training into their courses. This is an 
approach that has already worked quite effectively in Scotland, instigated by Dyslexia Scotland. 

We are also extremely proud to have produced a range of new books that will give help, advice, 
support and information to individuals, parents, teachers and employers. Spread across a wide range 
of topics including dyscalculia, dyslexia in the workplace, music and the performing arts and ICT as 
well as books specifically aimed at dyslexic adults and parents, there is a book for everyone. 

Alongside this, we have produced our Dyslexia Friendly Schools Good Practice Guide, which brings 
together best practice from ten local authorities and from the B.D.A. in to one volume that will help 
spread good dyslexia practice across the country. It is packed with practical tips and has been very well 
received by teachers. 

Looking forward there is much to anticipate. We have an exciting programme of conferences in 
February and March 2013, and a little further ahead there is the International Conference in March 
2014.

An exciting project that will happen this year is ‘Dyslexia on the Move’. In partnership with the 
Qualcomm Foundation, the B.D.A. will be touring the country raising awareness and sharing 
information with local groups. These events will be free to attend and will be open to all ages and 
will be a great opportunity to find out more about dyslexia. A small exhibition of the Art of dyslexia 
individuals will be included. More information about ‘Dyslexia on the Move’ can be found on our 
website.

There were a number of announcements by Government in 2012 that could have negative effects 
on dyslexics, including the changes to SEN provision and the English Baccalaureate. The move away 
from a modular system of examinations into a more pressurised and stressful final exam is a move 
completely against everything that we have campaigned and argued for over the years. The B.D.A. is 
fighting hard on these issues, in support of dyslexic individuals. 

The B.D.A. is also concerned about the planned abolishment of ‘school action’ and ‘school action plus’ 
categories in England and is actively campaigning for the rights of dyslexic children to appropriate 
identification and provision to be written into the current draft Special Educational Needs legislation. 

There is much to do! I hope you have a fruitful year and hope to see you at one of our forthcoming 
events. Thank you to all of you for helping us to build a dyslexia friendly society. 

Dr Kate Saunders 
CEO, British Dyslexia Association
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Barclays launch ‘talking’ ATMs.
Around 80% of Barclays cash machines are now audio enabled. 
Barclays is the first major high street bank to provide this facility.

Over 3,000 Barclays ATMs that have an earphone jack can now 
‘talk’. This means people can plug their headphones into the raised 
jack on the ATM and hear the on-screen instructions through their 
earphones. As we upgrade the rest of our network, all replacement 
ATMs will also have a jack. This means that in time, 100% of our 
ATMs will be audio enabled. 

It’s not just people with sight loss that will be able to benefit from 
the audio ATMs. People with dyslexia, learning disabilities or other 
cognitive impairments may also prefer to follow audio instructions 
instead of visual ones. And they don’t need to be a Barclays 
customer to benefit from this new functionality – anyone with a 
bank card that enables them to use the LINK ATM network can use 
Barclays ATMs.

People will be able to find their nearest audio ATM using the ATM 
finder tool on the barclays.co.uk website. They will need a card 
that is PIN-enabled – if their current card is signature only, they can 
request from their bank a card that has a PIN for ATMs but still asks for a signature when using it in shops.

Bob Bond, Barclays Chief Customer Network Officer, said: “This enhancement to our ATMs provides 
greater access and choice when using ATMs. We hope the increased independence and privacy it 
offers will enable a new group of people to access ATMs and undertake an essential activity that so 
many of us take for granted”.

Free School Leeds.
Plans for the Free School 
Leeds were announced at a 
recent meeting organised 
by Leeds and Bradford 
Dyslexia Association, who 
are planning to open 
the school in September 
2013. The event was an 
opportunity for parents 
and the public to ask 
questions and gain 
information about the 
school there was an 
inspiring talk by Tania 
Sidney-Roberst, Head of 
the Free School, Norwich. 

Pictured above are Dr Kate Saunders with Pat 
Payne, Leeds Free School and Tania Sidney-
Roberts, Norwich Free School. The Free School 
Leeds will be a sister school to Norwich. Both 

schools are committed 
to using dyslexic friendly 
teaching in all classes.

Dr Kate Saunders, CEO of 
the B.D.A. attended and 
presented Pat and Tania 
with a copy of the B.D.A.’s 
‘Dyslexia Friendly Schools 
Good Practice Guide’, an 
excellent collection of 
good practice collected 
from 10 Local Authorities 
(available on the B.D.A. 
shop www.bdadyslexia.
org.uk). Kate was also 
delighted to be able to 

present Karen Tate with a Volunteers Award 
certificate for her longstanding excellent 
work with the Leeds and Bradford Dyslexia 
Association.

http://www.bdadyslexia.org.uk
http://www.bdadyslexia.org.uk
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B.D.A. Organisational 
Members Day 2012.
By Rosie Wood, B.D.A. OM Trustee.

The second annual Organisational Members Day was 
held in the Monro Pavilion at Wellington College on 
5 October. Sixty O.M.s and colleagues were 
welcomed by Carole Blunden-Lee, Wellington 
College Director of Educational Support. Pupils 
at the College enjoy an enviable level of expert 
support from her department, starting with 
liaison with their former school, carrying on 
through their years at the College with ‘S.E.N. 
Champions’ in each subject and extending 
to Access Arrangements for their ‘A’ levels or 
I.B. exams. The College embraces the best of 
the new and the old; at a traditional public 
school in beautiful grounds, all pupils benefit 
from Howard Gardner’s theory of multiple 
intelligences which is embedded across the 
school and from lessons in well-being.

Louis Barnett, Dyslexic Chocolatier and Entrepreneur, 
started the day by inspiring us with his life story of 
dyslexic success – establishing a business in superior 

chocolate in his teens, 
he is now developing 
this into a growing 
international business, 
and Louis is still only in 
his early 20s !

Kate Saunders, B.D.A. 
Chief Executive, gave 
us an update on the 
many B.D.A. activities 
and events, causing 
many to marvel at the 
way our charity, with a 

small, but dedicated, permanent staff, punches above 
its weight in influencing society for better chances for 
dyslexic people across society.

Lord Addington, our Vice President, amused us all by 
calling in to say he had (in a typically dyslexic way) 
muddled the time of his talk and would arrive slightly 
late. This did not diminish the power of his punchy 
update on government policy. He pressed us to use 
our power to lobby Parliament, especially in relation to 
the Children and Families Bill. (Watch your emails for 

a proforma letter from B.D.A. for us all to send to our 
M.P.s on this subject.)

Anne Mitchell, from Consentia-Education, a specialist 
teacher and trainer in dyslexia gave an informative 
talk on the Equality Act and what it means for us all. 
Anne has a wealth of experience and expertise and put 
across the essentials in an admirably clear and concise 
presentation. This was definitely a ‘need to know’ 
session with a valuable update.

Next we welcomed Professor Brian Butterworth of the 
Institute of Cognitive Neuroscience and Psychology 
at University College London, who gave a fascinating 
outline of research into dyscalculia and its relationship 
to dyslexia. Several Maths teachers from the College 
joined us for this important presentation. Brian is at 
the forefront of knowledge and research into maths 
difficulties and he rightly encouraged us to consider 
numeracy as important for the current world as literacy.

Finally Ian Morris, Wellington College, gave a lively 
session on the innovative well-being lessons which 
pupils at the College receive. These are firmly based 
on research in ‘Positive Psychology’, and help pupils to 
develop not just ‘happiness’ but also the resilience they 
need in a modern world. Resilience being a resource 
much needed by dyslexic people, young and old, this 
was a fitting finale to the day.

Our thanks to the College for their hospitality, and 
specifically to Carole and to the Operations Bursar and 
his staff who looked after us all so well.

Dyslexic chocolatier  
Louis Barnett.

Lord Addington with OM Trustee Rosie Wood.
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40 years of Dyslexia Action.
By Katrina Cochrane.

It is worthwhile noting that not only are the British 
Dyslexia Association celebrating 40 years in existence 
but so too are Dyslexia Action. In 1968 a group of 
concerned parents which included Kathleen Hickey 
and Wendy Fisher, set up a 
working party with a view 
to establishing a Surrey 
Dyslexia Institute. In 1972 
the Dyslexia Institute was 
founded with Miss Hickey as 
Director of Studies and Mrs 
Fisher as Executive Director. 
Teaching started at Gypsy Hill 
College of Education (now the 
Department of Education at 
Kingston University), moving 
in 1974 to Gresham Road in 
Staines. Bevé Hornsby went 
on to found the Hornsby 
Centre in South London. Over the years the services 
developed, and the Institute’s second centre was set up 
in Sheffield. Other centres soon followed, each centre 
spawning smaller outposts and, later, in-school units. 

Throughout the 1980s the training of teachers 
developed and from 1985 the Dyslexia Institute 
delivered diploma courses under the umbrella of 
the British Dyslexia Association. This came to an 
end in 1993 and the Institute began to offer its own 
Postgraduate Diploma courses which were validated 
firstly by Kingston University and then by the 
University of York, an arrangement which continues 
to date. By 1981 there were twelve Institutes – Bath, 
Chelmsford, Derby, Harrogate, Lincoln, Newcastle, 
Sheffield, Staines, Sutton Coldfield, Truro, Wilmslow 
and Winchester – and 28 outposts. In 2012 there are 
currently 26 centres from Scotland to Winchester and 
and from Wales to Essex.

In 2005 Dyslexia Institute merged with the Hornsby 
Institute to become Dyslexia Action. I started as 
a teacher in the Gresham Road HQ which was a 
Victorian semi-detached house with a maze of small 
rooms. Shortly before the merger we had raised 
enough money to fund a move to Park House, a 
large building on the edge of Windsor Great Park. 
The building had previously been owned by Queen 
Victoria’s Surgeon and boasted its own ghost. 

How do I know so much about Dyslexia Action? In 
May 2012, as Southern Regional Manager in charge 

of 10 of those Centres, I was approached by the CEO, 
Kevin Geeson with the opportunity to come over to 
the B.D.A. on a secondment as Head of Education and 
Policy. Although I have AMBDA status, I knew very 

little about the B.D.A. and 
accepted the challenge! 
So far it has been a really 
enjoyable experience – 
meeting Local Dyslexia 
Associations, putting on 
conferences and running 
projects. Far from seeing 
the differences between 
the two organisations, I 
have seen the similarities 
and both are dedicated 
to improving knowledge 
of and provision for 
dyslexia in adults and 

children. I look forward to working with the B.D.A. 
over the rest of my secondment and hope that it will 
bring both organisations together so that we can 
double the impact of our message.

British Dyslexia Association 
Organisational Membership.
You don’t have to be a specialist in dyslexia to 
be a member of the B.D.A. If you’re interested in 
dyslexia or want to know how to support people 
in your organisation then B.D.A. membership is 
for you.

Organisational Membership starts from £80 and 
offer a wide range of benefits including:

• Dyslexia Contact magazine,

• Discounts Advertising rates in B.D.A. 
publications,

• OMs’ Day (annual) for a friendly and 
informative day and updates,

• B.D.A. OM certificate of Organisational 
Membership and logo.
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The proven  intervention
to raise the attainment of struggling 

learners and children with dyslexia and SEN!
Rapid resources are helping thousands of children with dyslexia and SEN 

catch-up in Phonics, Reading, Writing and Maths.

To find out more about our dyslexia friendly readers and other resources 
go to www.pearsonschools.co.uk/rapid. If you are a teacher arrange 

a Rapid chat with your local Sales Consultant on 0845 630 2222

The  interventionThe  interventionThe  intervention

Phonics Reading Writing MathsPhonics WritingReading Maths

Catch-up and overtake 
in 2013!
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Rapid Reading is going online!Rapid Reading is going online!Rapid Reading is going online!Rapid Reading is going online!Rapid Reading is going online!Rapid Reading is going online!

S273a Rapid ad.indd   1 27/11/2012   13:37
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Children Will Shine.
In November the British Dyslexia Association (B.D.A.) was 
proud that our most recent Children Will Shine workshop 
was launched in Peterborough.

The launch event took place on the 5th November in a blaze of 
glory with over 25 parents and their children who came to listen to a 
presentation which I led.

The Peterborough Shine project is being led by the newly 
rejuvenated Peterborough and District Dyslexia Association. Praise 
must be given to Jackie Swift, the specialist teacher for her dedication 
and organisation of this project, we must also thank her team of 
teaching assistants.

This means that Children Will Shine has workshops running in; 
Southwark, Barnet, East Manchester, Salford and now Peterborough if 
you are aware of any children who require dyslexia intervention in these areas then please email Arran Smith 
at arrans@bdadyslexia.org.uk.

Annual General Meeting 
and Members’ Day 2012.

October this year saw our 40th AGM which was held in Oxford, 
associated with this was the B.D.A.’s annual Members’ Day. This year 
we were delighted with our home- grown speakers which included, 
Dr Kate Saunders our B.D.A. CEO, Margaret Malpas our Joint Chair 
of the Trustees and Katrina Cochrane, our Head of Education.

We planned to 
have a children’s 
workshop with a 
puppeteer, however 
due to unforeseen 
circumstances, he was 
unable to attend which 
meant that I, with 

my speedy initiative, procured a number of puppets 
and ran a workshop highlighting how children feel 
about their dyslexia. Overall the Members’ Day had a 
positive feel with some excellent feedback from the 
participants. Part of this year’s Members’ Day was when 
myself and Jonty Hearnden, a presenter from Cash in 
the Attic, took to the stage with inspiring stories of our 
dyslexic histories, as well as a heartfelt presentation 
from Jonty mentioning the high demands still 
requested of his sons in their school.

The AGM was well attended, with a mixture of 
Individual, Organisational and Shared Members, 

as well as representatives from Local Dyslexia 
Associations. We welcomed 3 new Trustees to the 
B.D.A. Management Board; John Levell representing 
Organisational Members, William Ford representing 
Local Dyslexia Associations and the return of Richard 
Phillips, representing Individual Members. 

In Dr Kate Saunders’ CEO Report she highlighted the 
work that the B.D.A. has been championing on Initial 
Teacher Training (ITT). As we were not successful 
in reaching our goal of sufficient signatures to 
trigger parliament to debate this issue, members 
requested that the B.D.A. offer some template letters 
for members to send to their local MP. These can be 
found on the new section of the B.D.A. website at 
http://www.bdadyslexia.org.uk/news/latest-
news/education-reform.html.

Thank you to all members who attended both event, 
keep your eyes open for the next edition of Contact 
Magazine with the announcement of the 2013 
Members’ Day and AGM venue and date.
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Careers Guidance 
For Young People.
By Melanie Jameson, Dyslexia Consultancy Malvern and Chris Rossiter, British Dyslexia Association.

We recently submitted a consultation response to a 
Government inquiry into ‘the effectiveness of targeted 
guidance and support offered to specific groups, such as 
those with special educational needs or disabilities and 
those at risk of becoming Not in Employment, Education 
or Training (NEET)’.

Some of you may be aware of the changes to 
services such as career guidance, which are no 
longer provided by central government. Although 
the Connexions brand may still be used, it is now the 
responsibility of local authorities to commission these 
services with no main service provider. Potentially 
locally based and focused services could be better 
placed to offer guidance on local opportunities 
and this of course is to be welcomed. However this 
potential strength of the new system may also be a 
flaw for young people with dyslexia and other specific 
learning difficulties.

It is an unfortunate truth that far too many young 
people are leaving secondary education without 
having received a diagnostic assessment, let alone 
appropriate support. It is therefore of the utmost 
importance that there is awareness of dyslexia – and 
the implications for work and training – amongst 
staff providing guidance on further and higher 
education, employment or work-based training (i.e. 
apprenticeships). Dyslexia awareness must not just 
cover areas of weaknesses, but also the inherent 
strengths which many dyslexics can utilize in their 
professional lives.

Achieving congruence between interest and ability is 
an obvious starting point in career planning. However, 
without an appropriate level of understanding of 
the possible impact on occupational choice, advisers 
may inadvertently create barriers to future prospects. 
It is our firm belief that young people with dyslexia 
and other SpLD should be encouraged to become 
self-advocates. Having the personal insight to 
understand one’s strengths and weaknesses and the 
confidence to communicate these to others is key to 
development, but may also help individuals deal with 
disclosure processes.

In addition, understanding how assistive technology 
can be enabling at work, will better prepare young 
people for dealing with employers. Information 
must be available on other key areas (and this goes 
for advising anyone with disabilities), namely legal 
rights and responsibilities, entitlement to reasonable 
adjustments, the process of applying for Access to 
Work or Disabled Students Allowances.

By providing a more comprehensive service, those 
providing guidance, whether in traditional career 
advisory settings, schools, pupil referral units, or youth 
justice teams, will be better able to empower young 
people, thus providing a more resilient workforce.

The Prime Minister, in his recent political party 
conference speech, called for a greater focus on what 
he termed ‘strivers’; those people who work hard and 
want to get ahead. Perseverance is a trait often noted 
amongst people with dyslexia, exemplified in those 
fabled dyslexic entrepreneurs who hit the headlines.

There is absolutely no reason why people with dyslexia 
would not want to be successful in whatever area of 
work they choose and are certainly individuals whom 
we might consider ‘strivers’. Yet for those people who 
are not fortunate enough to have strong personal 
support or access to others who can give them advice, 
state services may be the only available resource. There 
is therefore a duty to ensure that career services are 
appropriate for use by all members of society.

A change, regardless of the motivations for it, is an 
opportunity to reassess and improve. We sincerely 
hope the new ventures that will now be responsible 
for providing guidance to our young people, 
understand that a coherent approach to career and 
work guidance is essential in order to enable young 
people to reach their potential. If Government is 
serious about helping people achieve their ambitions, 
this would benefit society as a whole.

The British Dyslexia Association and Dyslexia 
Consultancy Malvern have offered to provide 
information to the National Careers Service 
on dyslexia and overlapping Specific Learning 
Difficulties. Our submission is available at 
http://www.dyslexia-malvern.co.uk/resources.

http://www.dyslexia-malvern.co.uk/resources
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Children and Families Bill.
The new Children and Families Bill proposed by the Government intends to make radical 
changes to SEN provision in this country.

The Bill would introduce a single assessment process 
for children with SEN, backed up by new Education, 
Health and Care Plans, part of the biggest reforms to 
SEN provision in 30 years.

One of the main functions of the B.D.A. is to provide 
guidance and 
support to parents 
and carers of children 
and young people 
who experience 
dyslexic difficulties. 
The B.D.A. welcomes 
the Government’s 
decision to release 
the Draft SEN 
provisions for pre-
legislative scrutiny 
led by the Education 
Select Committee.

We are delighted by this opportunity to comment.

The B.D.A. broadly welcome the ambitions of the Bill, 
to provide a clearer focus on outcomes and a more 
coherent, joined up approach to meeting the needs 
of children and young people. However, in some 
areas we believe that the draft provisions do not go 
far enough. In certain key areas this gives us rise to 
deep concern.

The changes in SEN 
provision come on 
the back of the recent 
announcement of an 
English Baccalaureate 
to replace GCSEs for 
core subjects like 
English, maths and 
science.

The B.D.A. is 
extremely concerned by what appears to be a 
backwards leap in the examination process for those 
with dyslexia and other specific learning difficulties. 
It will not only be exceedingly difficult for many 
dyslexic candidates to demonstrate their ability with 
this method of testing, but it could create a barrier for 
them to continue on to higher education. 

Course work is generally a much fairer method of 
assessment for those with specific learning difficulties 

whose difficulties can be exacerbated in the stress of 
a one-off examination, and course work constitutes a 
reasonable adjustment for these students. 

The B.D.A. will continue to lobby Government, 
who have a duty not to discriminate against those 

with specific learning 
difficulties, so that 
dyslexics can exhibit 
their true potential and 
not be marginalised in 
this fashion.

We have been greatly 
encouraged by the 
support that we have 
received by several 
members of Parliament 
including the chair of the 
Dyslexia and SpLD group, 
Ian Liddell-Grainger. 

We are extremely grateful to Lord Addington, Vice-
President of the B.D.A., who has been a strident 
advocate of dyslexics in the House of Lords and will 
continue to be so.

The British Dyslexia Association would also encourage 
B.D.A. members, Local Dyslexia Associations and 
other interested 
parties to lobby 
their local MPs 
on this important 
issue. MPs hold 
surgeries in their 
constituency 
which provide an 
opportunity for 
this lobbying. MPs 
are also obliged 
to respond to letters received from those who live in 
their constituency.

The B.D.A. has produced key bullet points and an 
example letter you can send to your MP can be found 
on our website here: http://www.bdadyslexia.org.
uk/news/latest-news/education-reform.html.

For more information on the English Baccalaureate 
and the B.D.A.’s position on this go to http://www.
bdadyslexia.org.uk/news/latest-news/proposed-
changes-to-gcses-.html.

Ian Liddell-Grainger

Lord Addington

http://www.bdadyslexia.org.uk/news/latest-news/education-reform.html
http://www.bdadyslexia.org.uk/news/latest-news/education-reform.html
http://www.bdadyslexia.org.uk/news/latest-news/proposed-changes-to-gcses-.html
http://www.bdadyslexia.org.uk/news/latest-news/proposed-changes-to-gcses-.html
http://www.bdadyslexia.org.uk/news/latest-news/proposed-changes-to-gcses-.html
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Co-educational school for 
3 ~ 18s

Banbury, Oxfordshire
Sibford School has a 

well-established reputation for 
enabling all pupils to achieve 

their maximum potential.
Dyslexic students follow an 

inclusive mainstream curriculum 
and benefit from specialist support 

which is tailored to meet 
their individual needs.

The school is currently home to 
some 400 young people, of whom 

around a third are dyslexic.

For further information call 
01295 781203 

or visit
www.sibford.oxon.sch.uk
DAY AND BOARDING PLACES AVAILABLE 

OPEN MORNINGS
10am Monday 28 January 2013

&
10am Friday 8 March 2013

Advertisement

Patoss Ltd
PO Box 10, Evesham, Worcs 

WR11 1ZW
tel: 01386 712650     fax: 01386 712716

email: patoss@sworcs.ac.uk
website: www.patoss-dyslexia.org

CPD Training Programme 
Spring 2013

Diagnostic Assessment: Renewing Your APC
17th January - Bristol

Quality 1st Teaching: Grammar,  Punctuation and
Spelling 

23rd January - Birmingham

Identifying Dyspraxia in Post 16 Education
9th February - Manchester

Diagnostic Assessment: Confidence in Your Tests
23rd February - Bristol

Diagnostic Assessment at Primary Level: Testing and
Reporting

2nd March - London

Diagnostic Assessment: Use and Interpretation of
Standardised Tests - TOWRE2, DASH, SDMT, BPVS3,
PPVT4, WRIT

13th March - London

Diagnostic Assessment: Use and Interpretation of
Standardised Tests -WRAML2,  CTOPP 

14th March - London

Further information about all courses is available on the Patoss
website www.patoss-dyslexia.org

AdvertisementAdvertisement
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Dyslexia Journey 
as travelled by Joyce Hargrave-Wright.
In the early 1970s, I was approached by Jean Augur, 
then a Staines Teacher, to tutor her sons. I was then 
deputy head of a local Middle school and had taken 
a huge interest in children who had problems, which 
seemingly did not improve with the help and support 
that they were given within the school situation. 
I had previously been lucky enough to be given a 
year’s sabbatical at the Institute of Education, London 
University where my post-graduate course on child 
development, entailed visits to Coram’s Field, a Nursery 
School that was co-operating with research, initiated 
to discover the learning patterns of children who were 
not responding as expected. In consequence, I was 
introduced to the Word Blind Centre, where I met many 
other great pioneers including Sandhya Naidoo and 
Tim Miles. As a Professor, Tim later became Head of the 
Bangor Dyslexia Unit and tremendously influential in 
the dyslexia world, together with his wife Elaine.

In November 1896, W. Pringle Morgan, a Sussex doctor, 
published his famous story, arguably accepted as the 
first description of dyslexia. He recorded in the British 
Medical Journal, that Percy, a young patient, always 
wrote his name as ‘Precy’ and added that, ’Percy F..... 
has always been a bright and intelligent boy, he was 
quick at games and in no way inferior to others of his 
age. His great difficulty has been – and is now – in his 
inability to read’. Pringle Morgan’s insight was pivotal 
on the long road to dyslexia understanding, even 
though he only recognised the lack of reading ability 
as being at odds somehow with Percy’s intelligence. 
My constant concern is in the realisation that reading 
is still often taken as a marker for intelligence, with the 
assumption , that if someone is bright and motivated 
and a regular attendee at school, he or she will learn to 
read competently. However, millions of dyslexics over 
the intervening years since 1896, have shown that this 
assumption is false when applied to dyslexia .

In the 1970s and 1980s, I was struggling to understand 
the frustration of my own son. With Jean Augur’s 
interest in the day-to-day difficulties of her son and 
both of us recognising the similarities in both families, 
I started to build on the knowledge that I had acquired 
whilst in London and was only too happy to help with 
the instigation of a Society specifically formed to help 
all children with similar problems. 

In 1968, a charitable endowment fund was set up to 
be used for the general benefit of dyslexic children in 
North Surrey. I have a copy of the original Trust Deed, 
dated 7th May 1968, made between Iris Rose Burgess 
and James Grant Meiklejohn, who were the trustees 
of the charity, which was entitled, ‘The North Surrey 
Dyslexic Society’. 

Both my husband and I became members of the 
Dyslexic Society Committee, particularly pertinent, as 
after our son was assessed by MacDonald Critchley, 
this eminent man found that my husband was also 
dyslexic and who then, willingly accepted the role of 
Treasurer in the Society. Marion Welchman, in Bath, 
had already started a similar group and she became 
the doyenne of the dyslexia movement in this country 
at that time and achieved sterling work before her sad 
death in 2006.

The North Surrey Dyslexic Society was eventually 
to change its name to the ‘North Surrey Dyslexia 
Association’ as there had certainly been some ribald 
criticism about the ‘Dyslexic’ element in the title.

I still have Minutes of the original Committee meetings, 
the earliest one being entitled, North Surrey Dyslexic 
(Word Blind) Society and is dated 1st May, 1968. The 
main item on the Agenda was, ‘to secure recognition 
by the Local Authority of dyslexia as a ‘disability’. The 
word ‘disability’ was necessary to obtain funding, 
though I have always preferred to use the word 
‘difference’.

Another set of Minutes is dated March 8th 1982, still 
under the name of North Surrey Dyslexic Society. 

By this time the B.D.A. had been formed and prior to 
the launch of the more well-known ‘Contact’ magazine, 
the B.D.A. published their ‘Dyslexic Review’. The earliest 
Review that I have in my possession is that of Winter 
1971, Price 20p!!

The contents of the magazine are interesting, 
including, ‘Our Opponents, some reflections’, by Tim 
Miles, ‘Dyslexia in Northern India’, by Naunihal Singh 
and ‘Success in Spelling’, by Margaret Peters, reviewed 
by Kathleen Hickey.

There were then nine local associations, Bath, 
Cambridge, Croydon, Northern Ireland, North London, 
North Surrey Dyslexic (Word Blind Society), Oxford 
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and District Dyslexia association, Scottish Society for 
the Study of Dyslexia and West Surrey Dyslexia Aid 
Association.

In 1963 the Invalid Children’s Aid Association had 
established the first Assessment and Teaching Centre 
in England and Dr. MacDonald Critchley, a consultant 
psychologist at the Hospital for Nervous Diseases, 
Professor Miles, Professor Zangwill amongst others, 
had been working in the field of dyslexia in the 1950s. 

Dr. MacDonald Critchley explained at the time, that the 
name ‘dyslexia’, had been coined by a German nerve 
specialist who thought that, ‘dyslexia’ was a more useful 
and less clumsy word than ‘wordbleindheit’.

The closing down of the Word Blind Centre in 1972, 
removed a valuable source of help for dyslexic children 
and their 
families and for 
its information 
and advice, 
especially for 
parents and 
teachers. The 
Committee 
of the North 
Surrey Dyslexia 
Society decided 
to extend 
their activities 
into the field 
of direct aid 
to dyslexic 
children and 
adults. They therefore invited an independent 
Committee composed of members of the educational, 
psychological and medical professions to consider how 
the needs of dyslexic children and adults might be met 
and in what ways they could best fill the existing gap 
in the facilities available to them. Three major areas of 
need were pinpointed.

a. The teaching and examination of dyslexia
b. The provision of an information service, 

particularly for parents and teachers
c. The training of specialist teachers.

It was decided that an educational unit should be 
established, not unlike the now defunct Word Blind 
Centre, though with greater emphasis on the teacher 
training aspect.

The Dyslexia Institute was launched by the North 
Surrey Dyslexic Society in January 1973. The school 
purported to be the first of its kind in the country. The 
planning for this great adventure took many months 

to negotiate. Nevertheless from the opening, children 
were accepted for educational and psychological 
assessment. I sent children from my school, at which 
I was the deputy head, to the Institute, on a one 
morning or afternoon per week basis.

A newspaper report in April 1974 (still in my 
possession) informed the public that £40,000 had been 
raised for ‘a school for reading problems’, for which 
the local Council had given approval and planning 
permission. The Institute and the Dyslexic Society 
were inter-dependent at this time, relying on the 
same professional advice and funding. My family were 
involved in the appeal that was launched to cover all 
the running costs of the Institute, plus the capital costs 
of permanent premises and the necessary equipment 
to effect a first class service. The house was bought 

for £18,000, a 
huge sum at the 
time, especially 
as the finance 
was to be raised 
by voluntary 
contributions. 
As a family, we 
contributed a 
large mirror and 
indeed, most of 
the furnishing 
was effected by 
similar gifts. 

The house in 
Gresham Road 

became the centre for local and national activities 
connected with dyslexia. Many people were involved 
including, Wendy Fisher, J. G. Meiklejohn, Guy Grey, 
Kathleen Hickey ( the first Director of Studies at the 
Dyslexia Institute), Wendy Norton, Michael Thomson 
and Jean Augur. It is fair to say that probably for the 
first time, with any authority, the problems of the 
children and adults were brought to the notice of 
parents, teachers, the LEAs and the government. 

In 1972 the British Dyslexia association was formed by 
the Dyslexia Local Associations. The local associations 
agreed the Constitution at the first Council Meeting, 
from which twelve members were appointed by the 
Trustees to conduct B.D.A. business.

In 1987 there were 70 local Associations with 5,000 
members overall.

The B.D.A.’s goal at that time was to ensure, that, ‘all 
those with dyslexia or specific learning difficulties 
have their special education needs met, which is a 
requirement of law.’ 
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In 1982, the B.D.A. headquarters moved to Peppard 
in Oxfordshire, the home of Jennifer Smith. The B.D.A. 
was then working towards the improvement of 
screening and assessments, the teaching of dyslexics 
and teacher training. The hope was to encourage 
more research and ensuring that increasing awareness 
was being paid to dyslexia by the Government, DES 
(now DfE), LEAs and schools. 

By this time, the house in Gresham Road had 
been sold to the Dyslexia Institute, now a separate 
organisation, under the leadership of psychologist 
Harry Chasty, and was, among other private 
organisations, effecting the same aims as the B.D.A.

In the Minutes of the meeting on Marsh 8th, 1982, the 
Committee unanimously agreed that, ‘in the event of 
the North Dyslexia Society handing over the house, 
133 Gresham Road, to the Dyslexia Institute, there 
should be a legal undertaking to ensure that if the 
Institute moved the administrative headquarters in 
the future, it should retain a centre in this area for 
assessment, teaching and teacher training’. In 2012, 
The Dyslexia Institute (later Dyslexia Action) still has 
bases in Staines and Egham. 

John Glyn shared the first meeting of the newly 
elected Executive Committee of the B.D.A. Jennifer 
Smith’s appointment as Administrator, was finalised 
before the removal to Peppard and discussions were 
continued within the B.D.A. about the proposed 
constitution and the effectiveness of the organisation.

The greatest problem was how to maintain the 
initiative of the B.D.A.’s first ten years and to plan 
realistically and constructively for the years ahead. 
New local associations were forming and increasing 
numbers of Assessment and Teaching Centres, and 
Questions were asked in the House of Commons 
about recognition and teaching facilities. It was all 
very exciting and it was good to hear of all the varied 
events organised by local associations.

In May 1985 the Dyslexia ‘Contact’ Magazine, 
contained an article by Jennifer Smith in which she 
discussed the Diploma leading to the Associate 
Membership of the B.D.A. and she added that, ‘ the 
spin-off could be a co-ordinated dyslexia movement in 
this country’. That excellent goal however, seemed to 
disappear in the myriad strands of different agencies, 
multi-professionals and private and public sectors.

In 1983 I was appointed to the N.E. Surrey Remedial 
team, based at the Clayhill Remedial Centre. I was 
between Headships and I gained valuable experience 
there, walking in Kathleen Hickey’s shoes. In 1969, 
Kathleen had trained for a year at the Texas Scottish 
Rite Hospital in America, in the Gillingham-Stillman 

method promoted by Joe Orton, an American pioneer 
in dyslexia, which inspired ‘The Hickey Multisensory 
Language Course’, which was based solidly on 
using all the pathways to the brain for efficient 
literacy teaching/learning. Many of the schemes and 
programmes today are based on her work.

By this time the B.D.A. had been in operation for ten 
years, in fact from Friday 17th November 1972. At 
that time , dyslexic children did not come within the 
scope of the Handicapped Pupils Regulations under 
the Education Act of 1944. The Warnock Committee 
of Inquiry into handicapped children was a big 
step forward and said that, ‘The public awareness 
of dyslexia... is mainly down to voluntary effort’ and 
the report was the basis of the 1981 Education Act. 
During Governmental debates, the word ‘dyslexia’ was 
beginning to be used.

Institutes were being opened all over the country 
and in the January Newsletter 1983 of the Dyslexia 
Institute, a careful explanation was given , clarifying 
that the Institute did not represent either dyslexia 
organisations, such as the British Dyslexia Association 
or its constituent local Dyslexia Associations. ‘These 
Associations are local groups acting independently 
each one with its own view of the role and how it may 
best serve the interests of dyslexics in its own area. 
The Institutes, on the other hand are part of a single 
organisation. Management funding, professional 
standards, teacher training and teaching practices are 
unified throughout the country and services offered in 
say, Truro are matched buy those in Newcastle.’

The Institutes were offering assessments and training 
courses for teachers, for which of course, fees were 
charged. At that time, the B.D.A. Centres were 
supported by some extent by Bursary Funds raised 
and managed by the local associations.

The two strands of the DI and the B.D.A. were trying to 
work in tandem, yet independently at the same time.

Jo Matty, the then B.D.A. Chairman, outlined the latest 
position regarding the B.D.A. diploma to the B.D.A. 
Executive. The DI had been running a course which 
provided a diploma ratified by the B.D.A. The B.D.A. 
were informed that commencing January 1993, the 
DI would be servicing the course themselves. It was 
becoming evident that there could be a dichotomy 
between the two organisations although both had 
aims that included the furtherance of dyslexic help, 
teacher training and further research. 

At this meeting too, the Education Bill was explained 
by Ann Brereton as to its current position – which 
was now in Standing Committee following the 
second reading. Points included a) the Code of 
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Practice regarding statementing quality and whether 
a standard could be made statutory and b) the 
clarifications of legal aid availability.

I always had doubts as to the efficacy of the 
statementing procedure, officially required to ensure 
that children obtained appropriate help, as it was 
a cumbersome affair and took strong-minded and 
vocal parents to instigate the procedure and carry it 
through. 

There was yet another division in the assessment 
and help afforded. At an Executive meeting in 1992, 
I observed that, ‘There was a medical/educational 
confusion with neither discipline taking responsibility 
for a presumed handicap that was not being 
addressed. The dichotomy in the apportioning 
of responsibility is still with us in 1992, especially 
noticeable in the statementing procedure.’

The efforts at that time were aimed principally at 
children and additionally, to ensure that the 93% 
of state sector children could obtain the same 
level of special education as those in the private 
sector. However, there were great educational and 
Governmental changes in the 1990s and whilst 
available support was not always adequate or 
appropriate, the introduction of the Special needs co-
ordinators was a vast improvement.

In 1991, the excellent Adult Dyslexia Organisation was 
created , ‘by dyslexics for dyslexics’, with the instigator, 
Donald Schloss being himself dyslexic, having a 
breadth of understanding.

In 1993, Jo Matty wrote and published a B.D.A. 
pamphlet, ‘Dyslexia People in Further and Higher 
Education in Training and Employment’. There was 
now an urgent realisation that dyslexics need to be 
considered lifelong and support must not end at the 
point of leaving school.

Even then she was saying, ‘We should think of dyslexia 
as a different ability rather than a disability, some 
people have brains that work in different ways giving 
the human race the wide variety of skills which make it 
so successful’. Those words have been my mantra from 
that time to the present (2012).

In 1993 too, we celebrated the 21st birthday of the 
B.D.A. By that time I had served as an Executive 
member of the B.D.A. and was Chairman of the East 
Sussex Dyslexia Association, in addition to running 
an RSA Diploma Course for Teachers in Eastbourne. 
I was heavily involved with the media , giving radio 
interviews and writing newspaper articles.

On June 27th 1994, I helped with my thoughts 
on a new report by the B.D.A. on the National 

Curriculum. The integration of programmes of study 
was concerned with the development of the pupil’s 
ability to construct and convey meaning in Standard 
English(presumably not the use of dialect or local 
vocabulary). 

For the dyslexic the mandatory aims were enormous 
mountains to cross and our concern was that dyslexics 
should be given support to work at their own speed, 
that information was always offered clearly, delivered 
in small chunks and delivered using multi-sensory 
techniques.

Access Arrangements awarded to those needing 
specific help with examinations extra time, 
amanuensis etc., were patchy and in 2012, we still 
rely on local conditions and strength of support and 
acceptance of dyslexia.

In 1996 as a member of the B.D.A. Task Force, we 
looked at the training for teachers in the FE sector and 
were asked to offer informed criteria as to the content 
of any course which purported to train teachers 
and tutors for FE. This important issue is still being 
discussed in 2012!

There were changes at the B.D.A. and I sadly stood 
down from the Executive Committee in 1996. Of 
course, organisations should be dynamic and benefit 
from change and over the years, the Executive bodies, 
the Presidents, Chairmen and other officers had 
likewise moved on. Eventually the Reading Office 
that had replaced the first real home at Peppard, was 
also outgrown and the Office moved to Bracknell 
in Berkshire. The Dyslexia Institute and the Hornby 
Centre amalgamated and became ‘Dyslexia Action’ , 
becoming influential in the field of Dyslexia Training 
for Teachers, overseeing Assessment diplomas and 
with branches all over the country, a support to 
parents and children alike.

The B.D.A. and the Local Associations offer constant 
support, expertise and advice, to all those dyslexics 
still struggling in a world that is often alien to 
them. Sadly we live in a society where the major 
philosophy seems to be in league tables, winning and 
‘comparisons ‘.

Seldom do we see allowances for flexibility or 
individualism. Creativity, imagination and intuitiveness 
are getting lost in the morass of learning to a ‘target’ 
which if deviated from, leads to one section of the 
community being ‘second class’ or ‘wrong’. 

Joyce Hargrave-Wright (Dr.)

M.A. Ph.D., CPsychol., Dip. Ch. Dev., F. CoT, Teacher’s 
Cert. AMBDA, CCET(BPS), CPT3A, Practising Cert. 

(Dyslexia Assessment.)



17

visit www.studyscan.com

discover your strengths

pioneers of dyslexia computer screening 

reliable and cost-effective

Advertisement

To help with numeracy

Motivation and enjoyment within 
structured learning. Particularly 

helpful for anyone with DYSLEXIA 
and/or DYSCALCULIA

To help you read and spell

www.wordshark.co.uk
Tel: 020 8748 5927

Dyslexia Contact 132x87 Nov 2011_v2.indd   1 18/11/2011   08:59
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Advertisement Advertisement

SENlegal
MAKE A STATEMENT WITH SEN LEGAL

A Special Educational Needs
Legal Service for children

Principal Solicitor: Melinda Nettleton LLB
Regulated by the Solicitors Regulation Authority

Member of the Education Law Association

Parent of a child with a Statement
A sympathetic and understanding approach 

to your child’s situation

Legal Guidance on Assessments, Statementing, 
Social Services Provision including Core Assessments & Care Plans

Disability Discrimination Appeals, Tribunals, School Admissions,
Exclusions and Guardianship Orders

Direct Payments
Advice on Access to Work

Affordable fees. Payment options available
Leaflet and charges on request

3-4 Forbes Business Centre, Kempson Way
Bury St Edmunds IP32 7AR

T: 01284 723 952   F: 01284 702 008
E: manager@senlegal.co.uk
W: www.senlegal.co.uk
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My Games Maker Journey.
Cara Cramp.

As someone with 
dyslexia and Irlens 
syndrome, a visual 
perception difficulty, 
I was very anxious 
that I wouldn’t be 
able to access the 
written material as 
well as a volunteer 
without these 
disabilities.

For me to actually 
contemplate 
volunteering for 
such a major event is a huge achievement let alone 
actually being selected to be a Games Maker. I didn’t 
discover I had dyslexia until I was 27 and the effects of 
undiagnosed dyslexia took its effect on my level of 
confidence and self esteem. In the years since I was 
diagnosed I have been lucky enough to have a network 
of people around me for support. As a result my 
confidence soared to the point where I began to 
believe in myself.

Shifts were different 
depending on what 
pattern you got but mine 
started at 6.15am and 
ended at around 3pm. 
I was very lucky and got 
a similar pattern each 
day, which helped me 
enormously because I was 
able to compensate for 
my dyslexic nature. I learnt 
the bus & train times and routes and followed a similar 
pattern each day. This helped my working memory a 
great deal. I even managed to secure two days off!

The stadium was divided into 4 areas labeled North, 
South, East and West. The South side was home to 
the Olympic flame and one of my duties whilst being 
on this side was “Flame Duty” which meant we had to 
stand and ensure spectators didn’t stay too long and 
block the way for others. 

The North side of the stadium was the nearest to the 
workforce area which was where we checked in, got 
our very important lunch vouchers, souvenirs and met 
other Games Makers in the canteen.

The area that I most enjoyed working in though was 
on the West side, the home of the VIP seating area, 
Olympic Family areas and the Royal Box. 

I was very lucky because every day I was posted in the 
seating areas which meant that I got to see some of the 
action and I was on post when Usain Bolt, Mo Farah and 
Jessica Ennis did their preliminary events. The sound 
in the stadium when the crowds were all cheering was 
indescribable and an awesome experience. 

Whilst volunteering as a Games Maker I couldn’t fault 
LOCOG, the organising committee responsible for the 
Games, in terms of being dyslexia friendly. From the 
moment I applied until my last day as a volunteer, I 
didn’t feel at a disadvantage compared to volunteers 
without dyslexia. The majority of correspondence 
and instructions were sent by email so screen readers 
could be used if required and many of the directions 
included a visual map. The majority of the venues 
and events at the stadium also had a pictorial image 
associated with it. Yes, there is always something 
that could be improved, but for me, I found that real 
thought had gone into making the written word 

accessible for 
everyone. 
Even the 
training 
booklet was 
accompanied 
by a CD 
that gave a 
more visual 
approach to 
learning the 
necessary 

information required of being a Games Maker. Well 
done London 2012!

As I stood watching the extinguishing of the flame 
and the rising of the phoenix it made me think of faith, 
hope and determination and how there are treasures 
in the darkness. 

For so many people with dyslexia the effects of the 
condition can feel debilitating and yet through the 
struggles and frustrations there is success deep inside. 
Sometimes it just has to be grown and nurtured. For 
me the B.D.A. & my local association are places where I 
have been able to do that and my thanks go to all who 
have supported me. You know who you are!
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Multilingualism 
and Co-occurring 
Conferences.
Held in the beautiful surrounds of the Tabernacle 
Theatre in Notting Hill, the Multilingualism and Co-
occurring conferences were very well attended and 
had a wide range of eminent speakers sharing great 
insights, new research and best practice.

Multilingualism Conference
Featuring presentations from Dr Tilly Mortimore, 
Liz Horobin, Jill Fernando, Dr Margaret Crombie, Dr 
Anne Margaret Smith and Professor 
Ian Smythe, the day was full of 
fascinating insights and information 
on topics as varied as how to use ICT in 
language development, how to 
integrate multiple languages in the 
classroom environment and the results 
of the Dyslang Project.

Liz Horobin and Dr Tilly Mortimore 
talked through the recent Big Lottery 
Funded research project into English 
as an Additional Language. The project was very 
wide ranging, focusing on primary school aged 
children from across the country. The project ran 
from September 2010 to July 2011 and 
contained 3 groups. 

Jill talked through the Dyslang project, 
which is working across Europe, including 
Turkey, Czech Republic, Italy and Bulgaria. 
The range of languages across the 
countries are very wide, with all parts 
of Europe experiencing an increasingly 
multinational population. The purpose 
of the project is to discuss the benefits 
of bilingualism, such that it can boost a 
child’s confidence and ability to adapt to their new 
surroundings.

Dr Margaret Crombie spoke of the difficulties that 
dyslexic learners face when it comes to languages and 
ways to overcome these, multisensory learning is a 
valuable way of engaging children into new languages. 
Dr Anne Margaret Smith talked about ensuring that 
teachers are able to spot the key indicators in their 
pupils that will suggest that they are going to have 

problems with 
language learning, these are very similar to issues that 
can affect dyslexic learners.

Co-occurring 
Conference.

The Co-occurring conference was a great 
opportunity to bring together all the 
related difficulties that dyslexics experience 
and to talk about them in a cohesive and 
collaborative way. 

Speakers during the day included Professor 
Bruce Evans talking about visual stress, 
Dr Steve Chinn on Dyscalculia, and Fintan 
O’Regan on ADHD.

The day was opened by Professor Amanda 
Kirby, who talked about Developmental 

Co-ordination Disorder (DCD). In a wide ranging talk, 
Professor Kirby talked about the impact of DCD for all 
ages, how these can be overcome and the overlap with 

other disorders like dyslexia and speech 
and language impairments.

We were delighted to also welcome 
Dr Lindsey Peer and Rosie Wood to the 
conference. Dr Peer gave a fascinating 
talk on Asperger’s Syndrome whilst 
Rosie Wood spoke about speech 
and language difficulties including a 
number of practical activities for the 
members of the audience that had sat 
near the stage.

Jill Fernando addressing the 
conference.

Rosie Wood during the 
co-occurring conference.

We would like to thank all the speakers at both the 
Multilingualism and Co-occurring conferences.

The B.D.A. has more conferneces coming up later 
this year. Go to our website to find out for more 
information.

http://www.bdadyslexia.org.uk/courses-and-
events/conferences.html.

http://www.bdadyslexia.org.uk/courses-and-events/conferences.html
http://www.bdadyslexia.org.uk/courses-and-events/conferences.html
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A dyslexia friendly society

Visit bdadyslexia.org.uk/qualitymark.html

Not a dyslexia friendly society

Every child needs 
to have the right tools
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A dyslexia friendly society

Visit bdadyslexia.org.uk/qualitymark.html
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Dyslexia Awareness 
Week 2012.

This Dyslexia Awareness Week was particularly special 
as it celebrated our 40th anniversary and advanced 
our Initial Teacher Training campaign. We held 
several events and it was finished off with our Awards 
and Competition evening. The theme for Dyslexia 
Awareness Week this year was ‘empowering teachers’ 
which had at its heart our Initial Teacher Training 
campaign.

We believe that our campaign for a mandatory amount 
of training on dyslexia in initial teacher training is 
important for both pupils and teachers. At the moment 
new teachers are being sent into classrooms without 
the skills to help one in ten of their pupils – this is 
hardly empowering. We are so pleased with the 
amazing support we have had from other dyslexia 
organisations and from concerned individuals.

We kicked it off with a very successful concert with 
the Marlow Town Band. The concert had music from 
the past 40 years to celebrate our anniversary and 
brought together our long time supporters with the 
band’s music lovers. The money from the concert 
has gone towards supporting our national helpline, 
which is there to provide guidance for anyone who 
is affected by dyslexia. We would like to thank the 
Marlow Town Band for donating their time and 
exceptional talent and to all those who came and 
supported us there.

During the week we hosted a reception at the House 
of Lords with Lord Addington. This was a fantastic 
evening celebrating the progress that has been made 

including the wonderful response of over 19,000 
signatures on our petition. Sir Jackie Stewart, a Vice 
President of the BDA, spoke of his own experiences 
and how important he believed our campaign was. 

The evening was truly inspirational and has fired us 
up to have an even more successful 2013. We have 
now launched a working group with the universities 
that provide teacher training to push our campaign 
further forward.

Each year Dyslexia Awareness Week gets bigger and 
better with more people getting involved.  More of 
what the Local Dyslexia Association’s got up to can be 
found on page 38.

An important part of Dyslexia Awareness Week is a 
focus on the talents and strengths of dyslexic people 
and a recognition of the many people who help 
dyslexic individuals fulfil this potential. In accordance 
with this we encouraged schools, businesses and 
individuals around the country to send in entries for 
our competitions and nominations for our annual 
awards. This year, as the last, proved even further how 
wonderful, gifted and individual dyslexic people are. 

We had some truly brilliant entries and it was very 
hard to choose winners. As for the awards, we were 
blown away by the commitment to helping create 
dyslexia friendly world that is displayed by so many 
people. We were especially proud to award so many 
Lifetime Contribution Volunteer Awards to the 
amazing volunteers throughout the Local Dyslexic 
Associations. The competitions and annual awards 

Lord Addington, Sir Jackie Stewart and Dr Kate Saunders speaking at the Lord’s Reception.
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culminated in our exhibition and award evening on 
the 27th November. 

We are hugely grateful to our wonderful 
judges for their time and supplying prizes: 
Caroline Gardner from RASP who specialise in 
publishing dyslexic writers ( www.r-a-s-p.co.uk), 
Deborah James from Reading Contemporary 
Art Fair who exhibits exciting new art accessibly 
( www.readingcontemporaryartfair.co.uk) and 
Dave Tucker and colleagues from Sonocent who make 
audio note taking software ( www.sonocent.com). 
Also thanks must go to Rhianna Sinclair, our fabulous 

fundraising volunteer and to Lesley Mitchell from our 
membership team.

If you came to an event, signed the petition, put a 
display up in your school or entered our competition 
thank you for making it a great Dyslexia Awareness 
Week. We look forward to a bigger and better one 
next year. 

If you are interested in doing something 
for dyslexia awareness week in your work, 
school or with friends please get in touch with 
eorannl@bdadyslexia.org.uk and we’ll support you 
in any way we can.

Competition Winners
Art
• Primary – Mckenzie Graham; 

‘Titanic’

• Secondary - Christel Pretorius; 
‘The Old Woman’s Shoe’

• Adult - Brooke Nicole 
Normand; ‘The Button Tree’

Creative writing
• Primary – Thomas Williamson; 

‘The Piano’

• Secondary - Aodhan Ford

• Adult – Sharon Gray; ‘Welcome 
to the Junior’

Invention
• Primary – Benjamin Kennedy-

May; ‘The Machine That 
Massages your Brain’

• Secondary – Oliver Summers; 
‘Dyslexic Scanner’

• Adult – Shane Mirza; ‘Sophia 
Geometry Construction’

Award Winners
British Dyslexia 
Association’s 
Volunteer Award
Edwina Cole 
Brenda Smith

Lifetime Outstanding 
Contribution to the Field of 
Dyslexia: Academic Award
Dr E Neville Brown 
Joyce Hargrave-Wright

Lifetime Outstanding 
Contribution to the Field of 
Dyslexia: Volunteer Award

Kirsty Russell 
Anne Kenny 
Penny Loveday 
Bronwen Marchetti 
Carole Couchman 
Barbara Yandell 
John Blease 
Christine Francis 
Diana Crewdson 
Ruth Allen 
Conrad Edel 
John Bergin 
Victoria Bamber  
Carol Goodhew 
John Gluckstein 
Janet Gluckstein 
Linda Townsend  
Jane Leeburn 
Daphne Ford  
Sam Page  
Barbara Howells  
Jean Blight  
Caroline Fowke  
Jane Gaudie 
Bruce Gaudie 

Member Nominated Local 
Dyslexia Association 2012

South East Surrey DA

Contribution to 
Dyslexia Awareness

Dianne Giblin 

Outstanding Organisational 
Member 2012

Claro Software 
Lucid Reasearch 
TextHelp

Parent and Student 
Commendation for 
service to dyslexic 
children: School Award

Chiltern Tutorial  
Sacred Heart RC Primary School  
Codicote C of E Primary School

Student and Parent 
Commendation for services 
to dyslexic individuals: 
Teacher Award

Ruth Smith 
Jenny Bremner Smith 
Pauline Robinson

Entrepreneurs Award

Christel Pretorious (Secondary) 
Sue Kerrigan (Adult)

Outstanding 
Achievement Award

Ashley Barratt (Primary) 
Chelsea Jeffries (Primary) 
Sean Cameron (Secondary) 
Samuel Gelder (Secondary) 
Lucy Mason (Secondary) 
Ken Gill (Adult) 
William Ford (Adult) 
Matt Fawcett (Adult)

http://www.r-a-s-p.co.uk
http://www.readingcontemporaryartfair.co.uk
http://www.sonocent.com
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F R E W E N  C O L L E G E  
The Or ig inal  Dys lex ia Special i s t s  

Specialist support. Every lesson, every day, for every child. 
A small specialist co-educational day and boarding school 

for dyslexic and dyspraxic children aged 7-18. 
 

Frewen College, Brickwall, Rye Road, Northiam, East Sussex TN31 6NL 
Visit: www.frewencollege.co.uk email: office@frewencollege.co.uk  

Phone: 01797 252494  Registered Charity 307019 

Celebrating 
65 years 
helping 
dyslexic 
children   

 

Advertisement

Do you work with students in HE 
and feel you’re on your own?

Join ADSHE where you’ll find a supportive professional network,  
a chance to air your concerns and opportunities for CPD,  

including accredited training.

If you are working with students in Higher Education  
please get in touch with us – through our website: www.adshe.org.uk,  

or by emailing adsheuk@gmail.com

ADSHE was set up to share knowledge and to inform good practice in 
working with students with dyslexia, and other SpLDs, in Higher Education.  

ADSHE has since expanded its influence significantly and now has an 
active role in addressing relevant issues at a national level.

ADSHE aims to:
•	Work towards establishing parity of provision so students will be 

assured of appropriate support throughout the HE sector
•	Establish commonly accepted codes of good practice
•	Allow members to share experiences and overcome feelings of isolation
•	Provide CPD for members

Ten regional groups offer ADSHE members  
opportunities for CPD and networking.

Look out for details of our Annual Conference and other training events.

Dates for your diary in 2013: 
Annual Conference, London May 31st,  

Professional Development Day, September 21st 

Advertisement Advertisement
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Dyslexia Awareness 
Week in Ghana: 
A maiden voyage
By Eleanor May-Brenneker MA-Ed; PgDIP. SpLD; AMBDA; 
Therapist and Consultant for FE/HE and Adults.

Joy brings joy to Ghana.
Joy, born in Ghana, bred and employed as a 
social worker in Britain, has turned things round 
for dyslexics in her 
country of origin. 
Having experienced 
lack of support and 
misunderstandings 
about dyslexia, she 
made a firm resolution 
to bring about a change 
in the perception of and 
support for dyslexia in her 
home country. From then 
onwards she regarded it 
as her mission to alleviate 
dyslexia related problems, 
especially for the spes patriae, the young generation, 
in Ghana. 

To realize her long cherished dream she opened ten 
years ago a Dyslexia Centre, ‘Crossroads@u2kan’ for 
those in the community, children as well as adults, 
with dyslexia/SpLD. www.u2kan.co.uk

Furthermore, she soon afterwards set up a dyslexia 
friendly, international school in Accra, with a view 
to incorporate children with Dyslexia/SpLD (Specific 
Learning Difficulties) into the mainstream education 
system. She has aptly and ingeniously named the 
school ‘Vision Port School’. In addition, she has 
established a Ghana Dyslexia Organisation, closely 
associated with the British Dyslexia Association 
(B.D.A.) www.dyslexiaghana.com (website still 
under construction).

Some four years ago Joy attended a TTRS (Touch-
type Read and Spell) course in the UK and as a 
result TTRS have sponsored their course both in the 
exponentially expanding Vision Port International 
School and Crossroads@u2kan Centre. Recently TTRS 
generously co-sponsored the DAW-GHANA project as 
well. www.ttrs.co.uk/

Besides all the above mentioned applaudable efforts to 
support dyslexics, Joy has embarked on another great 
and most challenging enterprise. Concurrent with the 

‘Dyslexia Awareness Week’ 
in Britain, she organised 
virtually single-handedly 
a first ever DAW for Ghana 
from 8–14th October 2012. 
To run this campaign, Joy 
gave up her job in Britain 
for a couple of months 
in order to devote her 
life 24/7, indefatigably, 
to the realisation of 
what promised to 
be a successful, eye 
opening DAW. Schools, 
colleges, universities and 

organisations were approached to entice teachers, 
students, parents and carers to partake in the DAW and 
to attend the planned 3-day symposium.

In the week prior to the official launch of the DAW 
some dyslexics, who had successfully enjoyed tutorial 
support, appeared on radio and television. From that 
moment on Joy’s telephone never stopped ringing. 
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From all over the country people showed an interest 
in the forthcoming DAW, centered in Accra.

The planned events consisted of the DAW launch 
on Monday 8th, at the headquarters of the British 
Council. This launch turned out to be a great success, 
with media such as radio, television and newspaper 
reporters present. The launch was followed by a 
three-day symposium, to 
which the author, invited 
to be keynote speaker, 
contributed on Dyslexia 
Awareness, Empowerment 
and Support, for teachers, 
parents and carers. 

Awareness to create 
understanding of what 
dyslexia and concurring 
SpLD actually entail. 

Empowerment to reach out 
to educators to provide basic 
tools in order to support the 
dyslexics entrusted in their care. 

In these 3 days, I delivered 12 different 1-hour power 
point presentations, encompassing the above 
three topics of the symposium themes. There was a 
tremendously helpful team of supporters present, 
recruited from Joy’s school staff members and even 
some of her relatives. We bravely battled with power 
cuts, other technical troubles, lumbering logistics, 
terrible traffic traumas and soaring, 
scorching tropical temperatures, as 
was to be expected.

The ongoing feedback turned out 
to be a huge feed forward boost: 
dyslexia was initially seen by more 
than a few Ghanaians as a kind of 
disease, for which they expected 
a cure. However, dyslexia/
SpLD was soon demystified and 
the audience became hungry 
for more ‘food’ in the form of 
badly needed support, skills 
and strategies. They were eager 
to partake in the interactive 
and powerful support sessions, subsequent to the 
dispelling of existing myths. 

Some delegates spontaneously pronounced openly 
to change from now on their impatient attitudes 
towards slow processing and memory problems 
of dyslexics in their care. They professed to show 
them their new understandings, to disseminate their 
recently acquired learnings amongst colleagues and 

to seek professional support and guidance to add to 
their newly gained insight in and approach towards 
dyslexia/SpLD.

This innovative, inspiring, enriching and encouraging 
event was a very first for the West African sub 
continent. Following the 3-day symposium, the next 
two days saw the delivery of workshops as well as 

lectures and talks for 
educational institutions. 
Moreover, ‘Crossroads@
u2kan’ presented 
demonstrations of how 
TTRS works, followed by 
introductory lessons. 

On Saturday morning a 
health walk took place 
in the Mamprobi district 
of Accra, spearheaded 
by Joy, her support team 
and ‘u2kan’ fans wearing 
purple DAW T-shirts. A 
most relaxing afternoon 

with a delicious, al fresco, festive buffet of local special 
dishes (provided by another co-sponsor, Emma) was 
keenly enjoyed by all those who partook in the walk. 

On the closing day, Sunday, many team volunteers 
and conference delegates attended a special thanks-
giving service in the ‘Lighthouse’ cathedral, where 
the bishop addressed the congregation, praising the 

DAW achievements. 

Over the two-week period 
that I was present and 
deeply involved in the 
project, a vast number of 
dyslexia screening tests 
and consultations were 
carried out at the Centre.

Post symposium evaluation 
sheets revealed an 85% 
overall success rate for 
the conference, the 
presenter’s performance 
score was 94% and 100% 
of the delegates desired a 

follow-up with more training and support for dyslexia 
and SpLD in the near future, in the wake of this blue 
ribbon maiden voyage.

With such a rich input of topics on Dyslexia Awareness, 
Empowerment and Support, coupled with hands-on 
intervention and a great demand for more of the same 
there is no doubt that Joy brings joy to dyslexics/SpLD 
children and adults in Ghana and beyond.
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Phonics reasons, 
research and results.
By Dr Ian Smythe.

Consider this verse from the poem Jabberwocky by 
Lewis Carroll.

`Twas brillig, and the slithy toves 
Did gyre and gimble in the wabe: 
All mimsy were the borogoves, 
And the mome raths outgrabe. 

Most people would be able to read that verse aloud 
the first time they saw it, though the dyslexic individual 
would have greater difficulty. Why can we read it? 
Because we have implicitly and explicitly been taught 
the way to read it, to decode what is on the page. That 
capability includes an ability to look at the written 
word, to recognise patterns within it, to be able to 
assign sounds to those patterns, and then to combine 
those sounds into a spoken representation of that 
written word. (Note that most people pronounce 
“toves” to rhyme with the less common words such 
as “coves” rather than “gloves” and “doves” and almost 
never with “moves.” Why? Because the brain in this case 
uses rules (the magic “e” rule in “–o-e”) rather that word 
frequency and probability which they may use in cases 
where rules are less obvious.

These words are invented words, or non-words, and 
are an important part of understanding how an 
individual is advancing in their literacy acquisition. 
While it may not seem obvious why one should be 
interested in understanding how well a non-word is 
read, after all when will they need to read it again, 
consider that when a reader first encounters a new 
word, such as new subject vocabulary, how will they 
work out how to read it? The answer is the same as 
they would read the verse above. These and related 
skills come under the umbrella term of phonics.

In their recent phonics testing, the government (DoE 
2012) explained phonics as:

Phonics is a way of teaching children to read quickly 
and skillfully. They are taught how to: 

• recognise the sounds that each individual letter 
makes,

• identify the sounds that different combinations of 
letters make - such as ‘sh’ or ‘oo’,

• blend these sounds together from left to right to 
make a word. 

Children can then use this knowledge to ‘de-code’ 
new words that they hear or see. This is the first 
important step in learning to read. 

However, there are many (and often confusing) types 
of phonics and phonics schemes. Here is a brief 
selection (National reading Panel, 2000)

Analogy Phonics.
Teaching students unfamiliar words by analogy to 
known words (e.g., recognizing that the rime segment 
of an unfamiliar word is identical to that of a familiar 
word, and then blending the known rime with the 
new word onset, such as reading brick by recognizing 
that -ick is contained in the known word kick, or 
reading stump by analogy to jump).

Analytic Phonics.
Teaching students to analyse letter-sound relations 
in previously learned words to avoid pronouncing 
sounds in isolation.

Embedded Phonics.
Teaching students phonics skills by embedding 
phonics instruction in text reading, a more implicit 
approach that relies to some extent on incidental 
learning.

Phonics through Spelling.
Teaching students to segment words into phonemes 
and to select letters for those phonemes (i.e., teaching 
students to spell words phonemically).

Dyslexia Practitioner Editorial Team: 
Dr. Kate Saunders, Dr. Rebecca Larkin, Julia Carrol, Professor Ian Smythe, Professor Angela Fawcett.
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Synthetic Phonics.
Teaching students explicitly to convert letters into 
sounds (phonemes) and then blend the sounds to 
form recognisable words.

Each of these terms have been used to describe 
the huge variety of commercially available phonics 
programs. Unfortunately, it is difficult to find 
independent reviews since what researcher would 
want to spend their time on proving a certain 
system does not work when they could be spending 
time making a better one, or proving it does work, 
giving financial advantage to the developer and 
no reward to themselves. If they were rewarded, 
then their work was not independent! The one 
exception is the American What Works Clearinghouse 
which, with its obvious geographic bias, does 
provide reviews of many widely promoted phonics 
schemes, and offers ways to compare new systems. 
( http://ies.ed.gov/ncee/wwc/) 

The UK Government (DoE, 2012a) “has 
commissioned an independent evaluation of the 
phonics screening check over the next three years. 

This will provide valuable information about the 
impact of the check on phonics teaching, and the 
design of the assessment. The first interim report 
should be available at the end of 2012.” (This report 
was not available at the time of writing this article.) 
However, the actual motivation behind this is not 
entirely clear, since while one should always strive 
for improvement, latest global education rankings 
put the United Kingdom in sixth place, well ahead of 
all other nations using English as the main medium 
of teaching.

Part of this may be attributed to an apparent 
growing support of one phonics approach 
– synthetic phonics - widely discussed 
following publication of finding from a study 
in Clackmannanshire by Johnston and Watson 
(1998). (For a brief review, see references below.) 
However, while it may indeed lead to improvement 
if administered correctly, the results as not so 
unequivocal as some people suggest. For example 
Diane Hofkins wrote in the Times Educational 
Supplement (TES, 2008):

Category All pupils Passed % SpLD Passed % %SpLD

Girls - reading 284033 256612 90.3 952 381 40.0 0.34

Boys - reading 297804 249133 83.7 1971 781 39.6 0.66

Total - reading 581837 505745 86.9 2923 1162 39.8 0.50

Girls - writing 284030 250879 88.3 951 335 35.2 0.33

Boys - writing 297803 232897 78.2 1971 554 28.1 0.66

Total - writing 581833 483776 83.1 2922 889 30.4 0.50

http://ies.ed.gov/ncee/wwc/
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“……. research showed something important, but 
that it was not conclusive: the group of children 
studied (300) was relatively small, there were flaws in 
the methodology, and because it traced children in 
Clackmannanshire, Scotland, the methods compared 
did not directly relate to those used in England.”

She also noted that after one year, between the 
test group “in reading comprehension there was no 
significant difference.” She also wrote:

“The research methodology has been criticised 
by other academics. Dominic Wyse of Cambridge 
notes that it has not been subject to a rigorous 
“peer review”, and many variables have not been 
properly controlled. These include class size, quality 
of teaching, and children’s natural ability.”

On the sustainability of the apparently positive 
outcomes, Hofkins also noted that Reading 
comprehension, though, dropped from seven 
months ahead in P2 to 3.5 months in P7.

This does not mean the methods do not work, only 
that this research needs to be treated with caution. 

Interestingly in a review in 2009 by Sue Ellis (Ellis 
2009), teachers seemed to suggest that it was the 
cultural shift due to professional development that 
may have been the main contributor to the success 
in this particular study.

As to the results, according to the early Government 
press releases, key initial findings have been:

In the first year of the phonics screening check 58 
per cent of pupils met the expected standard of 
phonic decoding ability. 

Girls outperformed boys with 62 per cent achieving 
the expected standard compared to 54 per cent of 
boys.

The 2012 Key Stage 1 (KS1) Teacher Assessments 
show that the percentage of pupils achieving the 
expected level has increased in all five subjects 
assessed. The largest increases are seen in reading 
and writing where the percentage of pupils 
achieving the expected level has increased by 2 
percentage points in both subjects. These increases 
are larger than those seen in previous years. The 
percentages of pupils achieving the expected level 
in speaking and listening, science and mathematics 
have improved by 1 percentage point.

Girls continue to outperform boys in terms of 
the percentage of pupils reaching the expected 
level at KS1. The biggest differences are in reading 

and writing, with gaps of 7 and 10 percentage 
points respectively. The gender gap has however 
narrowed in both reading and writing since 2011 by 
1 percentage point.

Of these, the first is the most disconcerting, not 
because 58% is low, but because there is no 
indication of how “expected” is determined. There 
can be no science behind the criteria. It can only be 
a number that “seems right” influenced by political 
desirability. Put another way, ask yourself if there 
was a very recent change of Government, would 
the criteria be set higher to indicate previous failing 
policies?

Finally, let us consider some statistics that could be 
derived from the downloadable data sets.

The question is – why do we have only 0.5% of 
pupils listed as having SpLD?

Dr Ian Smythe is a Visiting Professor at the School of 
Education, University of Wales Newport as well as 
an acknowledged international expert in the field of 
dyslexia.

This article is based on a webinar by Dr Ian Smythe, 
which is online available at  
www.doitprofiler.info/resources/webinars/past-
webinars.aspx 
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in the S.p.L.D. field and articles will be selected 
to reflect a wide range of relevant interests, age 
ranges and sectors.

6. Resources (books, websites etc.) cited should 
include details in full, including author, publisher, 
I.S.B.Ns and correct websites or email addresses.

7. Prior permission must be obtained by the sender 
from the original publisher for articles which have 
previously been published in another form, before 
submission to the Professional Supplement.

8. Your name, e-mail address and telephone number 
should be on the contribution sent. Contact details 
(e.g. professional postal address, e-mail and or 
telephone number) may be included at the end of 
the article if you wish when it is published.

9. Contact is published three times a year, in January, 
May and September. Please send contributions 
6 weeks previous to these deadlines, so by 12th 
November, 25th March and 29th July.

10. All articles/materials for review are posted at the 
sender’s own risk and cannot be returned.

11. Articles will be acknowledged on receipt.

12. Submission of articles does not automatically 
guarantee inclusion in any publications of Contact. 
For individual queries or guidance on writing 
articles please contact the Editor, whose decision is 
final through admin@bdadyslexia.org.uk 
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Applying the Social Model 
of Disability to Dyslexia: 
A case of inaccessibility.
Chris Rossiter, B.D.A. Policy Officer.

Occasionally our Helpline is contacted by students 
and researchers who ask about a Social Model of 
Dyslexia. No such model exists and indeed the 
very concept is in contradiction to ethos of this 
theoretical perspective. However that is not to say 
that structural, procedural and attitudinal barriers do 
not affect people with dyslexia or Specific Learning 
Difficulties (SpLD). Accessibility of information is one 
example that clearly demonstrates the relational and 
environmental aspects of society that prevent the full 
inclusion of people with such impairments.

Led by disabled activists of the 1970s the 
transformational nature of the Social Model has 
resulted in a general recognition both at the local, 
national and international levels, that people 
with impairments whether physical, sensory or 
cognitive and labelled ‘disabled’, experience a range 
of environmental and social barriers that inhibits 
their active participation in economic, political and 
cultural spheres. Oliver (1990) argues that ‘disability 
is the disadvantage or restriction caused by society, 
which takes no account of people with impairments’ 
(p.11). Under the Social Model, disability is caused 
by the society in which we live and is not the ‘fault’ 
of an individual disabled person, or an inevitable 
consequence of their limitations. Disability is the 
product of the physical, organizational and attitudinal 
barriers present within society, which lead to 
discrimination.

To demonstrate how these processes work the 
following case study, of recent Police and Crime 
Commissioner (PCC) elections in England, highlights 
how a failure to provide accessible information 
imposes such barriers. 

The PCC elections were a big topic of discussion. It 
appears that a great deal of this discussion was not in 
fact about candidates or the policies they wanted to 
initiate. The Government has been heavily criticized 
for implementing these plans with little public 
engagement with the process. Regardless of the 
political arguments, the organization of the election 

is something one might expect to be inclusive; after 
all policing and crime is something that affects us 
all. PCCs are given extensive powers to set policing 
priorities and budgets, as well as hiring and firing 
the Chief Constable. This is an important change to 
how police services are currently managed, with the 
intention of making the police more ‘accountable’.

As with any election the ability of a candidate to 
engage the electorate, either in person or through 
various published literature, is crucial to their success. 
PCC elections were heavily reliant on Internet 
based material, either via the publically funded or 
individually created websites. Although it was clear 
that the main public websites were accessible in style 
and provided a statement to this effect, the same was 
not true for candidates’ websites. I could not access 
two of the five examples with a screen-reader, whilst 
one candidate provided no website at all. I contacted 
five of the candidates, including those from all three 
main political parties, to ask whether any alternative 
formats were available either electronic or paper 
based. I received just one positive reply. 

This situation is made far worse for those individuals 
who do not have access to information technology 
or the Internet. Many of us will be aware of and may 
even use various assistive technology products, but 
their availability and use is not universal. 

One may be forgiven for thinking that such an 
example is trivial, that in reality these elections and 
the new PCCs will not make a significant change 
to our lives. However this is not the real issue here. 
People are being denied access to information 
from which to make informed choices about 
elected officials. By failing to provide a wide range 
of materials, whether that is in alternative formats 
(i.e. braille) or simply paper based versions, we are 
presented with a barrier imposed by others. This 
barrier prevents us for accessing information and 
subsequently making informed decisions. 

This process, regardless of one’s impairment, disables 
us all. 
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We are a team of experts specialising in the 
assessment of dyslexia and related conditions

Contact us for assessments 
and support at senior school through to college, 

university & the workplace

Our professional CPD training days are well-establ ished 
and SASC approved. They run regularly throughout the year.

We are now taking bookings for the 
2013 courses in London and Manchester

Best Practice in Diagnosic Assessment
12 June London and 19 June  Manchester 

Exploring Dyspraxia and AD(H)D 
19 March & 13 June London. 20 June Manchester

Dyslexia in the Workplace 14 June London

Dyslexia Assessment & Consultancy
41 Cardigan Street London SE11 5PF
Tel 020 7582 6117     07435 968 614
info@workingwithdyslexia.com

Please contact the office for all enquiries or explore 
our website: www.workingwithdyslexia.com
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A specialist CReSTeD DSP 
dyslexia school in the grounds 
of Belmont Preparatory School

• Weekly boarding available
• Focus on literacy and 
 numeracy; the key to success  
 in secondary school
• SALT and OT available

Moon Hall School 
For dyslexic boys and girls aged 7-11 years 
Holmbur y St  Mar y,  Dork ing,  Surrey RH5 6LQ

Tel: 01306 731464  www.moonhallschool.co.uk  

Moon Hall College 
For dyslexic boys and girls aged 3 -16 years 
Leigh, Reigate,  Surrey RH2 8RE

A specialist CReSTeD DSP dyslexia school
•  Expert dyslexia tuition in literacy and numeracy
•  Wide range of subjects, sports and activities
•  Excellent GCSE results with successful applications to 
 colleges chosen • SALT and OT available 
Tel: 01306 611372  www.moonhallcollege.co.uk  
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Did you know…?
There has been an important change in exam access arrangements for 
many dyslexic candidates taking GCSE English!

Malcolm Litten, B.D.A. New Technologies 
Committee Member.

Each year JCQ (the Joint Council for Qualifications) 
issues guidance on exam access arrangements that 
can be made for candidates in England and Wales. 
This year (2012 to 2013) an important change was 
announced: candidates entitled to a reader in GCSE 
exams are to be allowed to use computer-based 
text-to-speech to read out the content of questions 
instead of a human reader, if this is their “normal way 
of working.”

This is of particular importance in the English exam 
because a highly significant distinction has been 
drawn between using a human reader and using 
text-to-speech software. Some of the questions in 
an English exam are specifically designed to test the 
reading skills of the candidate. Candidates entitled 
to use a human reader cannot have this help in 
the questions to test reading. However, it has been 
decided that such a candidate can use a computer 
reader i.e. text-to-speech, in these questions. The 
basis for this difference is explained in JCQ’s guidance 
by saying that a candidate using text-to-speech is 
acting “independently.”

A candidate is entitled to a reader (human or text-
to-speech software) if they have scored below the 
average range in a standardised test of their reading. 
A standardised score of 84 or less in one of three 
reading assessments (reading accuracy, reading 
comprehension and speed of reading) is required.

For the use of text-to-speech to be regarded as the 
candidate’s “normal way of working” it must be what 
is used in school tests, examinations and the mock 
exams and/or in routine schoolwork.

The significance of this change.
JCQ’s recognition that use of text-to-speech by 
a candidate represents “independent” reading is 
an important development in the way assistive 
technology is regarded. Just as Stephen Hawking 
speaks for himself when he uses a synthesised voice 
or visually impaired candidates read for themselves 
when they use a screen reader that also helps 
them to navigate around a computer, it is now 
being recognised that dyslexic individuals read for 
themselves when they use text-to-speech.

There will be those who argue that there is a real 
difference between my first two examples and the 
use of text-to-speech by someone with dyslexia 
on the grounds that the first two are physical and 
sensory differences that technology assists with 
whereas the third is a specific learning difference.

Reading is, of course, a complex activity. It involves 
decoding, understanding of meaning and, in English 
exams at least, the ability to articulate understanding. 
There are dyslexic candidates who, despite eleven 
years of teaching, have not mastered decoding 
efficiently enough to cope in a GCSE English exam. 
However, they may be able to demonstrate adequate 
understanding through their answers to questions 
once the text has been decoded. Is employing 
assistive technology independently to address the 
decoding aspect of reading so different from other 
candidates who use spectacles to successfully decode 
the print in front of them?

Many people still struggle to see the common 
features between visible physical differences and 
hidden brain differences. They are entirely accepting 
of the help a blind candidate receives yet question 
the help a dyslexic candidate is offered. When 
someone protests that such help is “unfair,” perhaps 
we should simply ask how “fair” it is that 10% of 
the population have to cope with their dyslexia in 
a literate society for their entire life. How “fair” is it 
to legislate to exclude them from further or higher 
education on the grounds that they failed to get a 
grade C in English when their intellect makes them 
entirely suitable to benefit from such education?

Actions parents need to take.
There are important actions that parents may 
need to take in the light of this new exam access 
arrangement:

• ensure that a proper reading assessment has been 
completed within 24 months of the exam;

• demand that the school provides the means to use 
text-to-speech as the candidate’s “normal way of 
working”;

• ensure that the request for this access 
arrangement is submitted to exam boards in time; 
Although there is a deadline of 21 March 2013 that 
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schools are encouraged to work to, requests can 
be submitted after this date;

• press for text-to-speech and digital exam papers to 
be available and effectively managed in the exam 
by the exam centre.

Unfortunately, many exam centres produce their 
own digital copies of the exam paper independently. 
They will only be allowed to prepare this copy one 
hour before the exam starts. This is not helpful. Well 
over 4000 separate centres could be making digital 
copies without adequate time to check their quality. 
Exam Centres can contact exam boards and request 
a digital version of an exam paper through their 
modified paper system. However, exam boards are 
currently not required to provide digital versions 
suitable for text-to-speech users so few Exam Centres 
are using this system.

So a further action that all parents could take is to 
apply pressure for a more practical arrangement to 
be established. JCQ view it as each exam board’s 
responsibility to decide whether or not to prepare 
and deliver a digital version of papers. So the 
argument can be that in order to guarantee the 
provision of uniform quality and reliability in digital 
versions of the papers, the board should produce 
them, not the exam centres.

A Personal Perspective of the Impact of Using text-to-speech in School. 
Neil Cottrell, 24, B.D.A. New 
Technologies Committee Member.
As an established user of text-to-speech (TTS) software 
I wanted to share why I think it is worth fighting for as a 
normal way of working in school. Before I started using 
TTS, my parents would have to read all my homework 
out to me. Relying on my parents like this was very 
frustrating, especially when they read out the wrong 
bit or at the wrong speed. The lack of independence 
and the extra time that my homework would take often 
made me feel stupid. In school, I would ask a friend to 
read things out to me but the constant whisper would 
distract other pupils! I was really struggling, and it 
became clear that I needed a better solution.

I first started using TTS at home. This made such a big 
difference to me - I could do homework on my own 
without relying on my parents. The TTS voices took 
a bit of getting used to, but I could adjust the speed 
and ask the PC to read specific bits back to me. I soon 
started using TTS at school as well, using a laptop 
with headphones. This required a bit of notice and 
considerable time investment to scan textbooks onto 
my computer, but it was really worth it. Many more 
books are available in digital format these days, so if 

you can get hold of them then this will save you some 
time. Being able to use TTS in school gave me so much 
confidence - even though I was using a laptop, I stood 
out much less than I used to, and I could just get on 
with my work like everyone else. Now that I didn’t 
have to struggle with reading I could focus my efforts 
on skills such as critical thinking and analysis that had 
previously been left behind. Partly because of TTS, I 
did really well at school and went on to graduate top 
of my class at university. I would recommend it to 
anyone who has difficulties with reading, not just those 
with dyslexia. I still use TTS today at work, and I’m so 
used to it that I can listen to text much faster than my 
colleagues can read it!

BDAtech web has an extended version of this 
article with links. See http://bdatech.org/what-
technology/text-to-speech/exams/.

To download a PDF of the Access Arrangements, 
Reasonable Adjustments and Special Consideration 
2012-2013 go to 

http://www.jcq.org.uk/exams-office/access-
arrangements-and-special-consideration/
regulations-and-guidance

t: 01394 671818

www.thedyslexiashop.co.uk

Thousands of  products 
to help people with dyslexia 

and special educational needs...

Please visit our website 
or give us a call discuss 

our product range! 
to 

Check out 

our NEW 

website

Advertisement
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Jolly Phonics Extra. Jolly Learning.
ISBN 978 1 84414 268 2.

Background.
In 1975, I watched Jean Augur teaching at the (then) 
Dyslexia Institute. I thought that no child could 
possibly need so much detail. Within two weeks, all 
my pupils had reading and spelling packs, as in the 
Hickey scheme. 

Jolly Phonics, first 
published in 1992, 
includes most of the 
Hickey principles. The 
synthesised phonics 
scheme is intended for 
Primary School starters. It 
was used in the landmark 
Clackmannanshire project 
in 1997, which led to many 
new schemes and the Rose 
Review.

Enhanced version.
Now Chris Jolly has published Jolly Phonics Extra, 
for school starters and for later intervention for 
Infant pupils and lower Juniors. It has many varied 
and enjoyable activities for the multisensory 
reinforcement and overlearning that ‘at risk’ pupils 
need. It would be excellent for children whose poor 
phonological awareness is flagged by the Phonics 
Check test. The Teacher’s book and the Pupils’ 
books have structured lesson plans with attractive 
presentations.

The Extras.
The unique extra features are a TalkingPEN and a 
pronunciation guide. 

For each page of the Letter Sounds book the 
TalkingPEN has mp3 human voice audio files. 

• A story, with words emphasising the target 
letter-sound, for listening only. 

• The letter-sound. 

• The illustrative action.

• The letter formation.

• Words (letter sounds blended).

• A song. 

With the pen, you just touch parts of the page 
gently, (unlike digital reading pens which you drag 
across the text). The audio files of the 54 reading 
books in 3 levels include: 

• A question about the picture. 

• A comment when you touch the right item in 
response.

• Items in the picture named as you touch them.

• The text of the page. 

It is lovely for a small group to listen together, 
taking turns with the TalkingPEN. 
An individual can listen, with a 
headset, and then tell someone 
what he or she has heard.

The pronunciation guide is a 
second, shaded, version of the 
text of each page of the story 
books. It shows faint font for 
silent letters, and 12 symbols like 
a dictionary key for confusable 
alternative spellings. So, for 
example, there is a symbol for 
the long /ee/ sound, when it is 
written as in ‘be, bee, bean, these, 

funny’. This is for reference, not for writing, and can 
be used as much or as little as the pupil chooses. In 
trials in 2009, one child said this:

•  “The little sounds help you out if you get stuck.”

• “If I look at it down here I can work it out myself.”

The books.
Five years ago, I 
bought the reading 
books (before the 
extra features were 
available) for my 
grandchildren to use 
as they learned to read. 
Dominic preferred the 
non-fiction set at each 
level. Isabel liked the 
fiction sets best, and 
Katy liked them all. 
(The third genre has stories about the Jolly Phonics 
characters.) Children need to learn all 42 phonemes 
in the Letter Sound book before starting the 
reading books. Continued on page 36
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I always wished that Jolly Phonics had a keyword 
for every phoneme, for children to elicit the sound. 
Most letters do, e.g. F f is well 
associated with ‘fish’, but a 
plane going ‘nnnnnnnnn’ does 
not identify a keyword for N n. 
The introduction of alternative 
spelling choices is much better 
than originally, but some 
dyslexic children need even 
more detailed tuition. They 
also need more reference to 
graphemes already learned, 
when introducing a new one 
for the same sound. 

The whole scheme.
The Hickey-type reading pack is there in the flash 
cards. The spelling pack element is included with 

dictation of the phonemes learned so far, 
in every lesson plan. Synthetic phonics will 
be effective if teacher, teaching assistant 
or parent uses every aspect of the whole 
scheme. 

The kit comes in a sturdy box and costs 
£175.00 including VAT. Available via B.D.A. 
store.

Details on http://jollylearning.co.uk/
jolly-shop/jolly-phonics-extra/ 

Jean Hutchins, AMBDA,  
New Technologies Committee.

Dynamo Maths.
By Pearl Barnes, Specialist Teacher.

No-one would doubt the benefits of mathematical 
skills for lifelong prosperity and independence, but 
mathematical difficulties are often over-looked and 
stimulating, engaging resources are seldom easy to 
find. Dynamo Maths is an 
interactive evidence-based 
on-line resource designed 
to captivate primary-aged 
children and walk them 
through the stages of 
mathematical skills and 
knowledge, from early 
foundation concepts to 
more complex strategies.

What is dynamo 
maths?
Dynamo Maths can be 
accessed easily online 
through a simple log-in. The site is well structured 
and comprised of four stages, each consisting 
of multiple steps which progress through 
the mathematical concepts. Each cumulative 
step builds upon prior learning and follows a 
neurodevelopmental approach, by progressing in 
line with the principals of counting and ordering 
number. 

Who is it suitable for?
The programme can be used by primary-aged 
children in a variety of ways; independently, in pairs, 

or supported by an adult to engage in dialogue and 
extend the learning. Where an adult is employed, 
useful prompt questions are provided, which help 
provoke the learner to construct meaning and 
reflect upon their learning. 

The flexibility of the programme allows the 
opportunity 
for it to 
be used 
for varied 
lengths 
of time 
depending 
upon the 
needs of 
the learner. 
A pupil 
with a short 
attention 
span could 
spend just 

a few minutes each day, whereas a pupil who is 
engaged more readily, may choose to spend longer. 
The activities are short enough to give variety and 
hence personalise the learning. It has demonstrably 
improved the learning of pupils when used on a 
regular basis. 

 Dynamo maths is expressly designed for primary-
aged children with specific mathematical difficulties. 
There is a useful section providing information of 
mathematical difficulties and dyscalculia, which 
also directs you to particular activities to support 
mathematical skills. Continued on page 37

Continued from page 35
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Mathematical difficulties, such as dyscalculia, 
(often linked with specific learning difficulties 
such as dyslexia), are associated with the under-
development of basic number sense; that is 
an inherent difficulty in seeing patterns, rules 
and sequences and having an intrinsic feel for 
magnitude, value and number relationships. 
Children with difficulties in understanding 
mathematical concepts often struggle to associate 
meaning to the number system; this programme 
certainly provides opportunity 
for developing these skills, as the 
activities and games allow the 
child to practice basic skills in a 
number of fun and engaging ways.

What does it offer?
The programme offers a wide 
variety of intervention approaches 
including interactive games 
and activities, in addition to 
worksheets for follow-on work and reinforcing 
learning. Activities are supported with templates 
for resources and on-line games are usefully timed. 
Teachers are able to enter the names of pupils to 
obtain progress reports. These reports not only 
provide data and information for tracking and 
monitoring progress, but also intervention reports, 
for future areas of development. 

A multisensory approach is adopted, and the 
visual models and images suitably illustrate the 
mathematical skills being developed. Whilst the 
images are varied to motivate and engage the 
learner, there is a consistent approach, in order for 
the learner to know what to expect and thereby 
encourage independence. The focus of attention 
is therefore on developing mathematical skills as 

opposed to taking time to find your way around 
the programme. Having said that, the programme 
is flexible and can be used as support material 
for children who may need additional support in 
specific areas. It is merely a case of selecting the 
appropriate box which matches the concept to be 
developed.

Summary.
To summarise, I found Dynamo maths incredibly 
easy to use - an enormously useful quality for any 

busy teacher – well structured, systematic 
and thorough. It encompassed all the 
areas of mathematical development 
including basic counting, ordering and 
sequencing, the four operations, in 
addition to more complex concepts such 
as bridging, mathematical symbols and 
tables. Shape, data handling and word 
problems form part of the programme, 
to ensure ample coverage of the national 
curriculum, and although it covers the 

many aspects of the national curriculum, it is 
independent of it and will therefore not need any 
drastic alterations when the curriculum changes.

Continued from page 36
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Dyslexia Information Centre
Over 40 years of experience in assessing and helping dyslexic children and 
adults. Our Home Tuition Programme entitled “Ant to Zip” will take you from 

basic phonic sounds to an adult standard of literacy in ten easy steps.
See our websites: www.dyslexiabooks.biz and syntheticphonics.uk.com 

or ring 0121-705-4547 for more details.

Order Form: Ant to Zip Full Pack £70   Please Tick 
 Ant to Zip Starter Pack £35   Please Tick

Name  ...........................................................................................................

Address  .......................................................................................................

.....................................................................................................................

Please make cheque out to: GCIC and send to  
Gifted Children’s Information Centre 

Hampton Grange, 21 Hampton Lane, Solihull B91 2QJ

Advertisement
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The Somerset Dyslexia’s 
Drop in Centre.
Jane Stewart-Forshaw, Vice Chair, Somerset DA.

The Drop in Centre is open on the first Saturday of the 
month in central Taunton from 10 am to 12 noon. We 
first opened the doors in September 2011, so to date we 
have completed 14 sessions.

The room is set out with individual tables and chairs and 
there is a constant supply of free hot and cold drinks and 
biscuits. Some of the tables are set up with multi sensory 
activities for children and young people. There are also 
computer programmes such as Nessy fingers and speech 
recognition software. These can be seen and tried with 
help from our technical experts and committee members. 
There are always two specialist teachers available to give 
advice and many other committee members who man 
our helplines are also present.

We have seen a greater number of people attending 
each month, ranging from parents concerned about 
their child’s education, students asking about Disabled 
Students Allowance and how exam access arrangements 
work, to adults who find they are struggling in the 
workplace because there has been an increase in the 
demand for them to use their literacy skills. 

Initially we didn’t know what to expect - was there 
a demand out there for such a venture or would we 
discover that there really wasn’t a need and we would 
close? Today however, the SDA now sees this as a very 
valuable addition to their resources because it gives an 
opportunity for individuals to talk in confidence and feel 
supported. Many of these people return to let us know 
how they are getting on and for us that is very rewarding.

DARTT project – Doing ART Together
Debbie Farnfield, Dyslexia Association of 
Windsor, Maidenhead, Slough and Bracknell.

The Adult Dyslexia Centre and the dyslexia children’s 
group, DAWMSB, based in Maidenhead, have been 
celebrating dyslexic strengths in a series of art 
workshops that started in Dyslexia Awareness Week with 
children and adults together making their own Vision 
Board on 6 and 13 October. A few weeks later we held 
a birthday party on Saturday 17 November to celebrate 
the 40th birthday of the British Dyslexia Association. 

Thirty five adults and children, came together at 
St Luke’s church hall to ‘Make Friends for Tea’. At the start 
of the art workshop, the floor was heaped with all sorts 

of junk modelling materials: cardboard tubes, plastic 
cartons, foil, fabric, some things glittering and gold 
even. Paul Robbens, local artist and expert model maker, 
guided everyone in their choice of materials and at 5pm 
all models and modellers sat round a table to share a 
huge birthday cake. The models were very impressive 
and demonstrated that well-advertised dyslexic 
strength: creativity. Comments from the workshops 
included: 

“My son J is dyslexic and when asked what he enjoyed 
most about the workshop he said: ‘ I learnt that I am very 
creative’, which was gratifying to hear, as he lacks self-
confidence.” 

“A’s recycled person got named “Medusa”. She’s had a 
few finishing touches added since the workshop and 
she’s had her 1st birthday party with tea and cake the 
day after. She now eats meals with us, watches TV with 
us and went to bed in a sleeping bag last night next to 
A. Bearing in mind that A is bullied a bit at school, it’s 
wonderful to think that for the moment she’s created a 
friend she can trust.”

DABBGL Coffee Mornings.
Amanda Sutton, Dyslexia Association of 
Bexley, Bromley, Greenwich, Lewisham.

Our monthly Coffee Mornings for Parents and Carers, 
kindly funded by the Co-operative Community 
Membership Fund, are proving a resounding success. 
So far 8 out of a series of 10 sessions have taken place, 
with a talk in each session focussing on a different area 
of dyslexia. This is followed by a time to share ideas and 
resources and to chat to those who have similar concerns. 

Some of the sessions have taken place during school 
holidays, giving children of all ages the chance to attend. 
Craft activities were provided and the children had the 
opportunity to discuss their dyslexia with others in a safe 
and friendly environment. 

Parents really appreciate the chance to compare 
experiences of dealing with dyslexia at home and in 
the classroom. One mother commented, “It has been so 
useful to actually think about different ways of learning, 
something that hadn’t occurred to me before. My son 
has really found it helpful to think about different ways 
of doing things that he finds tricky.” Another said, “I now 
realise that my son and I have totally different learning 
styles and I had been trying to push my way of learning 
onto him. Now I will be guided by which way he finds 
easiest”.

L.D.A. News.
Specialists in Dyslexia

and other Specific Learning Difficulties

Romsey, Hampshire SO51 0ZS Tel: 01794 529400 www.stanbridgeearls.co.uk

Stanbridge School Ltd. Registered in England No. 510675 Registered Charity No. 307342

Asking pupils of Stanbridge Earls School, Romsey, to
produce a pop video in class may not seem appropriate
work for GCSE students but, in reality, it is quite the
opposite. Devising and recording a 3-minute pop music video
requires students to develop many qualities of creativity,
planning, co-ordination and teamwork. Stanbridge Earls is a
school for pupils with specific learning difficulties such as
dyslexia, dyscalculia, dyspraxia and mild Aspergers’ Syndrome.

Peter Trythall, Headmaster, said: “The Media Suite is an
invaluable tool for our students who can create media products
using industry-standard software. They gain proven benefit
from the processes employed to produce and record a pop
video or magazine spread while enjoying their learning
tremendously. Stanbridge Earls is again leading from the front
in enabling children with specific learning difficulties to fulfil
their potential by building confidence through the use of
exceptional facilities and teaching.”

Its pupils love working in the newly opened, state-of-the-art
Media Suite and thrive on the opportunity to express
themselves through visual projects, as illustrated above. They
can now undertake professional-style media productions such
as film and video making and designing magazine spreads as
an important element in their GCSE and A Level studies.

State-of-the-art technology
The technology available in the Media Suite could be the envy
of many businesses. It enables a full class of pupils to work
together on a project. Pupils use 12 of the latest i-Mac
workstations, with Adobe Creative Suite for graphic design;
Photoshop to manipulate images; Final Cut Express for editing
moving-image film footage and to fade shots in and out, plus a
Green Screen which permits backdrops to be superimposed
on film, such as are used by TV weather presenters.

Some say that taking Media Studies is the easy option, but not
so at Stanbridge Earls. Producing exciting visual and audio
projects is based on a detailed study programme which
develops latent skills in Stanbridge’s students, who generally
find it difficult to express themselves in writing. These students
have built new enthusiasm and confidence through these
studies and have produced projects of exceptional quality,
exceeding GCSE A* standard. One boy, who previously
struggled to achieve satisfactory grades in GCSE exams, due
to low self-esteem and lack of confidence, went on to produce
an A grade film trailer for his A Level exams.

Pupils develop valuable skills through:
Critical text analysis – by reading and analysing technical
codes

Production – using creative skills, planning, leadership,
teamwork, problem solving, evaluation and technical expertise

Researching – understanding audiences; the institutions that
produce media products and their ideological values, historical
and socio-economic implications.

Alison Doherty, Head of Media Studies, says: “The Media
Suite is multi-disciplinary. While senior students produce
projects for their coursework, children from Year 9,
studying Drama, find the Media Suite can help them visualise
Shakespeare plays or short stories. Our A Level Music
Technology students use the facilities alongside their
music editing software when composing; English students
are encouraged to read and show understanding
and interpretation of texts when producing visual output. It
also gives younger students a taster before deciding
GCSE options.”
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