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Independent Day and Boarding School  
for Boys and Girls Aged 10–18

We aim to ease the transition into secondary education by offering a full 
Year 6 programme, taught by our highly qualified specialist staff. Year 

6 pupils will benefit from the vast range of courses and facilities on offer at 
St David’s that includes an extensive outdoor education, sports and activities 
programme which complements rigorous but sympathetic academic studies. 
Year 6 pupils will be afforded their own academic base, common room, play 

space and lunchtime break in order to acclimatise slowly into secondary 
education. Following on from Year 6 there will be a natural progression on 
to our full programme of studies up to GCE and A Level. Each and every 

child will be nurtured along the way by a team of academic and support staff 
dedicated to the ‘whole person’ ethos of education.

Broad range of GCE’s, A Level’s (including Psychology, Philosophy, 
Photography and Performing Arts) and vocational courses (including City and 
Guilds: Computer Aided Engineering). Amazing variety of Outdoor Education 

activities and qualifications in addition to a BTEC in Sport. Individual 
education plan for each pupil, including study skills and exam preparation. 

At the forefront of SEN provision for over 40 years. Services’ discounts, 
scholarships and bursaries available.  

GCSE pass rate – 99%; A’ Level pass rate – 94%;  
University application success rate – 100%

Tel: 01492 875974 
email: hmsec@stdavidscollege.co.uk 

www.stdavidscollege.co.uk
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St David’s College are now enrolling boys and girls into Year 6
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Editorial

Hello Readers

2011 will be a challenging year for many of those working to support 
dyslexic individuals. Many sectors are facing huge cuts and the BDA 
will continue to work to support the provision of front line services for 
dyslexic people (please see www.bdadyslexia.org.uk for BDA current 
policy documents).  

Within the overall aim of bringing about a Dyslexia Friendly Society, the 
BDA has specified the following key goals for the next three year period:

•	 Early identification of dyslexic difficulties for all in society.

•	 Availability of effective and appropriate teaching provision for all dyslexic children and 
adults.

•	 Availability of appropriate assessments for all dyslexic children and adults.

•	 Reasonable adjustments for dyslexic individuals within all sectors of society (including 
education, employment, training and the criminal justice services).

•	 Availability of appropriate information for dyslexics and those who support them 
regarding effective strategies to help overcome dyslexia related difficulties and advice 
on how to maximise dyslexic strengths, across the age ranges and sectors.

The activities of the BDA will contribute to achieving these goals as well as working to 
influence national policy, with the wider BDA team, including Local Dyslexia Associations, 
BDA expert committees and supporters.

I would like to encourage anyone who is interested in this field to become involved, and 
help us by joining the BDA team of volunteers by playing an active role. We could really 
use your time and skill. There is much to achieve and we need all the help we can get!

Exciting BDA 2011 events include: Music Teaching and Dyslexia: Practical Insights, 
24th February; Co-Occurring Difficulties Conference, 30th June and International 
Conference, Beyond Boundaries, 2-4 June, Harrogate, with top international academics/
experts bringing us latest research and practice (http://www.bdadyslexia.org.uk/
courses-and-events/conferences.html). 

With my very best wishes, 
Dr Kate Saunders, Chief Executive

Children Will Shine Project Update
The Children Will Shine Project, led by the 
B.D.A. has been developing over the last 
couple of months. The project aims to set up 
after school workshops for dyslexic children 
in London and Manchester. B.D.A. Chair 
Margaret Malpas and Project Manager Arran 
Smith recently attended an open parent’s 
meeting in Southwark, London, where they 
discussed the government cuts surrounding 
dyslexia, and the after-school workshops. Last 
November, Dr Kate Saunders, B.D.A. C.E.O., 
joined Arran to speak to the same group of 
parents about strategies for dyslexics in the 
classroom and the home. Both events were 

well attended, and enthusiastic parents are 
coming on board to support the Project.

Only a few weeks ago, in December, Arran 
attended a parent partnership meeting, in the 
London Borough of Barnet where he spoke 
to 15-20 parents about his personal life as a 
dyslexic, and where he is now. The parents 
had a lot to say and  were encouraged to set 
up an after school workshop in their area.

To find out more about the Project and how 
teaching assistants in the areas of London 
and Manchester can receive free dyslexia 
awareness training please email Arran at 
arrans@bdsdyslexia.org.uk.

http://www.bdadyslexia.org.uk
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Education Exhibitions 2011
By Jean Hutchins.

The British Dyslexia Association has stands 
and is holding seminars at four main 
education exhibitions across England this 
year: 

•	 BETT Technologies at Olympia, London, 
in January. 

•	 Education Show at the National 
Exhibition Centre in Birmingham in 
March.

•	 Education North at Manchester Central 
in April.

•	 Special Needs London in Islington in 
October.

A group of staff and volunteers run the 
B.D.A. stand, and organise the B.D.A. 
speakers, with a lot of member support.

The B.D.A. stand has Handbooks for sale; 
free leaflets, B.D.A. store catalogues and 
B.D.A. I.C.T. disks, with new content every 
year.  

Forthcoming Exhibitions:
Education Show, 17- 19 March 2011,  
N.E.C. Birmingham. 

The Education Show attracts more than 
450 educational suppliers and over 12,000 
visitors each year. It brings together the 
teaching community to enable visitor to 
learn and teach together. The B.D.A. will be 
on stand SN25, come along and say hello.

Visit http://www.education-show.com 
for further information. 

B.D.A. seminars
•	 Kate Saunders, B.D.A. Chief Education 

Officer. 
Dyslexia Friendly Education 
Date to be confirmed.  

•	 Friday 18 March, 12pm, Victoria Crivelli. 
Using ICT to support Wave 3 
interventions for pupils with Dyslexia 
and similar learning difficulties.

Education North, 8–9 April 2011, 
Manchester Central.

Over two days, you’ll 
discover thousands 
of resources and 
services from 
hundreds of 
suppliers, offering 
you the chance to 

try, compare, and buy everything you 
need for your school or setting, with 
free samples and exclusive special offers. 
The B.D.A. will be on stand C11. Visit 
http://www.teachingexhibitions.co.uk 
for more information. 

BDA seminars
•	 Kate Saunders, BDA Chief Education 

Officer. 
Dyslexia Friendly Education.

•	 Jill Fernando, BDA project officer. 
Dyslexia and Multilingualism: 
Identification and Intervention,

Above dates to be confirmed.

It is free to enter these exhibitions. 
Register online for quick entry. There are 
free practical workshops, and CPD seminars 
are charged at reasonable rates, bookable 
online. They are usually free on the day, if 
there are spaces.

Do visit these exhibitions and tell your 
colleagues and members about them.

Special Needs London 
2010 and BETT 2011
Kate Saunders and Victoria Crivelli, 
member of the 
B.D.A’s New 
Technologies 
Committee, spoke at 
both Special Needs 
London and BETT. 
E.A. Draffan and 
Hilary Williams gave 
BETT seminars, further information about 
their talks will be in Contact in May. The 
stands were busy, giving information and 
answering questions. This was B.D.A.’s 20th 
year at BETT.

http://www.education-show.com
http://www.teachingexhibitions.co.uk
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BDA Training for 
Spring/Summer 2011
Practical Solutions for Dyslexia 
This is a supportive workshop, which 
recognises and communicates the issues 
facing schools and parents in supporting 
their dyslexic children. It includes the five 
key roles for practical tips on supporting 
your child at home and in school. There is 
a morning session for parents, governors 
and an afternoon session for teachers and 
teaching assistants (TAs). 

Parent Courses (AM) and Teacher and 
Teaching Assistant (PM) courses are being 
held at:

£35 parents and £69 for teachers 

•	 Coventry, 25 January 2011 
•	 Redhill, 26 January 2011
•	 Oxford, 10 February 2011
•	 Bristol, 16 March 2011
•	 Birmingham, 17 March 2011 
•	 London, 29 March 2011 
•	 Leeds, 11 May 2011
•	 Manchester, 17 May 2011
•	 Thurrock, 28 June 2011

Dealing with Dyscalculia
This workshop, for both parents and 
teachers, will cover: 

•	 An appreciation of what dyscalculia is;
•	 How to approach the teaching of 

children with dyscalculia;
•	 Where the specific problems are in 

acquiring arithmetic skills;
•	 Where to go for a range of free resources.

£69 for an individual course

•	 Thurrock, 20 January 2011
•	 Reading, 25 January 2011 
•	 London, 27 January 2011 
•	 Cardiff, 1 February 2011
•	 Sheffield, 2 February 2011
•	 Cambridge, 2 March 2011 
•	 Oxford, 3 March 2011
•	 Manchester, 3 March 2011
•	 Wimbledon, 3 March 2011

•	 Coventry, 9 March 2011
•	 Taunton, 10 March 2011
•	 Newcastle, 15 March 2011
•	 London, 23 March 2011 
•	 Bristol, 17 May 2011
•	 Redhill, 17 May 2011
•	 Milton Keynes, 19 May 2011
•	 Winchester, 7 June 2011
•	 Leeds, 8 June 2011
•	 London, 14 June 2011
•	 Birmingham, 15 June 2011
•	 Manchester, 30 June 2011 

Screening for Dyslexia
This is a one-day course for teachers 
to enable them to screen for dyslexia 
effectively and develop their understanding 
of the key issues associated with screening. 

The training is suitable for anyone working 
within an educational setting who has 
responsibility for identifying individual 
learning needs including; class teachers, 
SENCOs, teaching assistants, and head 
teachers. 

By the end of the course learners will be 
able to:

•	 Use a selection of dyslexia screening tools
•	 Critically assess and evaluate a range of 

dyslexia screening tools
•	 Demonstrate through discussion 

understanding of the principles and 
key issues associated with screening for 
dyslexia

•	 Analyse the results of a selection of 
dyslexia screening tools

£125 per day. 

•	 Thurrock, 2 February, 2011 
•	 Reading, 9 February, 2011 
•	 Cardiff, 8 March 2011 
•	 Sheffield, 8 March 2011 
•	 London, 9 March 2011 
•	 Wimbledon, 22 March 2011
•	 Oxford, 29 March 2011
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SEN Magazine:  
special subscription 
offer 30% off for 
B.D.A. members!
Members of the B.D.A can now take 
advantage of a very special offer to 
subscribe to SEN Magazine, the UK’s 
leading special educational needs 
magazine:

Book an annual subscription (6 issues) for 
just £26 (that’s more than 30% off the 
normal price of £38!).

Designed to keep you up-to-date with the 
latest SEN news, advice and guidance, best 
practice and resources, SEN Magazine is 

essential reading 
for all those who 
live and work with 
children and young 
people with SEN. 

Dyslexia is covered 
specifically in 
every issue of SEN 
Magazine, plus 
there are regular 
features on topics 
such as literacy, 
phonics, SpLD and communications.

To take advantage of this special offer 
and to subscribe to SEN magazine 
for a year for just £26, simply email: 
specialoffer@bdadyslexia.org.uk 
(quoting “SEN/BDA offer” in the subject 
field).

•	 Newcastle, 30 March 2011
•	 Cambridge, 31 March 2011
•	 Taunton, 31 March 2011
•	 Coventry,  5 April 2011 
•	 Manchester 6 April 2011 
•	 London, 5 May 2011
•	 Bristol, 9 June 2011
•	 Milton Keynes, 14 June 2011
•	 Redhill, 22 June 2011
•	 London, 5 July 2011
•	 Winchester, 5 July 2011
•	 Leeds, 6 July 2011
•	 Birmingham, 7 July 2011

Practical Solutions Plus 
Each day of this three- day course for 
Teachers and T.A.s takes a different theme 
– one day on a variety of reading schemes, 
one devoted to spelling and another on 
different writing strategies and study skills. 
Come to one or all three days to give you 
the specific tools to teach your dyslexic 
pupils literacy. 

£125 per day. 

•	 Wimbledon, 20 January, 17 February,  
10 March 2011. 

•	 Bristol, 26 January, 16 February,  
17 March 2011 

•	 Reading, 8 March, 6 April, 11 May 2011 

•	 London, 7 April, 12 May, 8 June 2011 
•	 Birmingham, 10 May, 7 June, 5 July 2011 
•	 Manchester, 12 May, 9 June, 7 July 2011 
•	 London, 29 June, 5 October,  

3 November 2011
•	 Bristol, 6 July, 14 September,  

13 October 2011
•	 Leeds, 13 September, 12 October,  

8 November 2011
•	 Birmingham, 20 September,  

11 October, 9 November 2011

Please note: The first date concentrates on 
Reading, the second date Spelling and the 
final Writing.

Dyscalculia Plus (In association 
with Unicorn Maths) 
A two day maths development programme 
for the remediation of dyscalculia, for 
Teachers and TAs. This is a detailed, 
structured, cumulative, multi-sensory

mathematics development programme for 
the remediation of dyscalculia.

£235 per day. 

•	 London, 5 and 11 March 2011 
•	 London, 10 and 18 June 2011

To book any of these courses or to find out 
further information, please contact the 
Training Department on 0845 251 9004.

file:///Users/stevegriff/Desktop/00000_BDA%20Contact%20magazine%2030%20No1/Supplied%20files/news%20items/specialoffer@bdadyslexia.org.uk
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B.D.A. Music Event
Music Teaching and Dyslexia: 
Practical Insights, 24th February 
2011, Westminster, London
After the success of the BDA’s inaugral Music 
Conference in March 2010, the B.D.A. is holding 
another event in 2011 due to popular demand. 
Being held in London on 24th February, the 
day features eminent speakers and will look at 
the practical aspects of teaching music. There 
will also be table top discussions to ensure 
maximum exchange of tips and good practices.

The event is relevant 
for all teachers in 
primary, secondary 
education and 
those who teach 
individuals.

The 
programme 
includes:
•	 Kate Saunders –  

Dyslexia, Learning 
and the Brain 

•	 Katie Overy –  
Rhythm Games for 
Literacy Support 

•	 Paula Bishop-
Liebler, Karen 
Marshall  
and Andy Fell –  
Music and Assistive 
Technology 

•	 Cyrilla Rowsell –  
The Kodaly Approach to Music Education 

•	 Jacqueline Vann –  
Dyslexia, Music and the Dalcroze method 

•	 Plus hosted table top discussions throughout 
to capture tips and good practices 

Conference Rates: 
•	 Standard £125 

•	 Member £113 

•	 Student £65 

Brand New!!
You can now book your place for the B.D.A’s 
music conference online! The payment website 
makes it fast, easy and secure to make your 

payment and book 
your place. 

Visit http://booking.
bdadyslexia.org.uk 
to book your place at 
the music event. 

Alternatively, you 
can still book the 
traditional way 
by completing the 
booking form, 
available on the 
B.D.A. website: 
www.bdadyslexia.
org.uk/courses-and-
events/conferences/
music-conference.
html, and return via: 

•	Post:  
BDA, Conference 
Department,  

Unit 8, Bracknell Beeches, Old Bracknell 
Lane, Bracknell, RG12 7BW. 

•	 Email: conference@bdadyslexia.org.uk 

•	 Fax: 0845 251 9005 

Cancellation policy: 
75% refund if notified by 10 Jan 2010;  

50% if notified by 20 Jan 2010;  
25% if notified by 31 Jan 2010; 0% 

if cancelling after this date. Cancellations to be in writing please.

http://booking.bdadyslexia.org.uk
http://booking.bdadyslexia.org.uk
http://www.bdadyslexia.org.uk/courses-and-events/conferences/music-conference.html
http://www.bdadyslexia.org.uk/courses-and-events/conferences/music-conference.html
http://www.bdadyslexia.org.uk/courses-and-events/conferences/music-conference.html
http://www.bdadyslexia.org.uk/courses-and-events/conferences/music-conference.html
http://www.bdadyslexia.org.uk/courses-and-events/conferences/music-conference.html
mailto:conference@bdadyslexia.org.uk
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FREWEN COLLEGE 
T h e  D y s l e x i a  S p e c i a l i s t s  

 

A friendly co-educational school for dyslexic and dyspraxic children aged 7 -17. 
  Excellent facilities in over 100 acres of playing fields and parkland. 
  Almost all staff specialist trained      Separate junior school 
  Fully flexible, homely boarding        Very small classes (average 5.5). 
  Full time therapists on site.           Duke of Edinburgh Scheme 

OUTSTANDING OFSTED DECEMBER 2010 
Frewen College, Northiam, East Sussex TN31 6NL 

Phone Annabel Edwards on 01797 252494email: office@frewencollege.co.uk  
visit:  www.frewencollege.co.uk 

Registered charity no. 307019 
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International 
Conference – Change of 
Date Confirmed
The British Dyslexia Association (B.D.A.) has 
confirmed a new date for its 8th International 
Conference following the announcement of a 
public holiday due to the Royal Wedding, which 
clashed with the original date. 

The B.D.A.’s International Conference will now 
be held on 2nd–4th June 2011, uniting world-
renowned experts for the UK’s premier dyslexia 
symposium, the most prestigious in the world.

The B.D.A. has decided to change the date of 
the 8th International Conference to give those 
with an interest in the most recent dyslexia 
research the best chance to attend and ensure 
the best possible experience with travel and 
hospitality arrangements. 

The B.D.A. is therefore also extending the early 
bird conference rates and the deadline for 
providing research abstracts. 

Keynote speakers include:
•	 Joel Talcott, Conference Chair, Aston 

University, Beyond Boundaries 

•	 Margaret Snowling, University of York, Risk 
factors for dyslexia: evidence from family risk 
studies 

•	 Charles Hulme, University of York, The 
theory and practice of reading intervention 

•	 Julie Williams, Cardiff University, Dyslexia 
Genetics 

•	 Marketa Caravolas, University of Bangor, 
Cross-linguistic perspectives on dyslexia 

•	 David Saldaña, University of Seville, Hyperlexia 
and Poor Comprehension in Autism 

•	 Kate Cain, Lancaster University, Reading 
Comprehension 

•	 Brian Butterworth, University College 
London, Mathematics development and 
impairment 

•	 Bruce Pennington, University of Denver – 
Genetic and environmental influences on 
dyslexia.

There is a number of conference packages 
designed to suit all delegates.

Full Package
Until 8 February 2011 you can take advantage 
of the following Early Bird booking rates:

•	 Non- member rate- £369.89 (including VAT) 

•	 BDA member/speaker rate- £349.89 
(including VAT) 

•	 Student rate- £309.89 (including VAT) 

Daily Rate 
Until 8 February 2011 you can take advantage 
of the following Early Bird booking rates:

•	 Non- member rate- £203.59 (including VAT) 

•	 BDA member/speaker- £193.59 (including VAT) 

•	 Student- £173.59 (including VAT) 

After 8 February 2011 the prices will increase to 
the full rate, please see the B.D.A’s website for 
full details. 

Conference Dinner
Our traditional conference dinner will be held 
at 7pm on 3rd June. Places are £50 per person 
including VAT. The dinner provides the perfect 
opportunity to network with fellow delegates 
and conference speakers, whilst enjoying a 
three course dinner and hearing from a guest 
speaker. Places are limited so please book early.

Booking
You can now book your place at the 
International Conference easily and 
securely via our online booking service at 
http://booking.bdadyslexia.org.uk. 

For further information please call 
the B.D.A on 0845 251 9003 or visit 
www.bdadyslexia.org.uk. 

http://booking.bdadyslexia.org.uk
http://www.bdadyslexia.org.uk
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Dyslexia VETO 
European Project 
Update

By Joanne Gregory, 
B.D.A. Quality 
Mark Development 
Manager

Since its launch in 
December 2009, the 
B.D.A. is proud to report 
the continuing success 
of the Dyslexia VETO 
European Project.

The aim of the project is to introduce the B.D.A. 
Dyslexia Friendly Quality Mark award within 
three Vocational Educational Training (VET) 
organisations in the UK and also in our partner 
countries across Europe.

To date our European Partners in Romania, 
Bulgaria, Italy and 
Hungary have each 
successfully recruited 
three VET organisations 
and under the guidance 
of the B.D.A., are 
working to ensure their 
successful achievement 
of the B.D.A. Dyslexia 
Friendly Quality Mark 
standards, within their 
educational settings.

Extensive research has 
already been conducted 
within each partner 
country to gain an 
understanding of the 
context of dyslexia and 
the support available to 
dyslexic learners. 

One of the largest challenges we have 
faced within the VETO Project has been to 
recognise the very different social, political and 
educational settings within each of our partner 
countries and to ensure that the Dyslexia 
Friendly Quality Mark criteria is both relevant 
and achievable. To date, we have worked 
extensively with our dedicated partners to 
raise awareness of dyslexia and to interpret the 
standards of the award and produce a process 
that will secure a legacy for change and good 
practice both now and going forward, beyond 
the life of the project. 

The process for achieving the B.D.A. Dyslexia 
Friendly Quality Mark through the VETO Project 
will set a president for dissemination and 

Continued on page 12



12

sustainability, within the VET organisations and 
make it easier for future dyslexic learners to be 
identified and supported in their learning.

Awareness of dyslexia varies in different 
countries. In Romania, in particular, and 
Bulgaria to some extent, there is very little 
awareness of the concept of dyslexia. This has 

posed a particular challenge for the partners 
working within the education systems of those 
countries. In addition to raising awareness 
of the nature and indicators of dyslexia, the 
partners have adapted the Dyslexia Friendly 
Quality Mark criteria to make them appropriate 
to the legislative and organisational situations 
in these settings. The response from teaching 
staff has been very positive as they can see the 
benefits of improving learning outcomes for 
the students. 

The Dyslexia 
Friendly Quality 
Mark process 
provides a platform 
to promote existing 
good practice 
and a recognised 
structure to ensure 
that policy and 
practice within the 
VET organisation 
is conducive to 
supporting dyslexic 

learners. Change is brought about by reviewing 
performance against the standards that make 
up the award:

•	 Effectiveness of management structure

•	 Identification of dyslexia/SpLD

•	 Effectiveness of Resources

•	 Continuing Professional Development

•	 Partnerships with learners, parents / carers 
and external agencies

In the UK, the B.D.A. 
is working with City 
of Coventry College, 
Cornwall College and 
Canterbury College. 
As with our European 
partners, these three 
VET organisations 
have worked very hard 
to ensure continued 
awareness of dyslexia 
friendly practice and 
are working towards 
their achievement of 
the B.D.A. Dyslexia 
Friendly Quality Mark 
standards. 

All VET organisations engaged in the project 
are scheduled to complete this process and 
achieve their Quality Mark status in July 2011.

If you would like further information about the 
project or the B.D.A. Dyslexia Friendly Quality 
Mark award, which also exists for schools, 
FE/HE colleges, universities and organisations, 
then please contact Joanne directly at 
joanneg@bdadyslexia.org.uk or visit the 
project website at www.dyslexia-veto.eu.

Continued from page 11
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Legal Update
By John Mackenzie, B.D.A Trustee

The much heralded Equality Act (E.A.) 2010 came 
into effect on 1st October 2010: that is the parts 
of the Act making discrimination actionable. The 
E.A. has plucked the different forms of 
discrimination from their various Acts and put 
them under one umbrella. The E.A. has created 
the concept of the ‘Protected Characteristic’. 
If a person has a protected characteristic, the 
EA provides protection against discrimination, 
harassment and victimisation and requires 
reasonable adjustments to be implemented. The 
protected characteristics include disability. Most 
dyslexics are disabled within the meaning of 
the E.A., which has essentially the same test for 
disability as the old D.D.A.

The pernicious Malcolm case has been reversed 
and indirect disability discrimination restored and 
reinforced in the new concept of ‘discrimination 
arising from disability’. The Employment Appeal 
Tribunal suggested that the gap left by Malcolm 
could be filled by using the obligation to ‘make 
reasonable adjustments’. This was not always so. 
A significant number of cases were considerably 
weakened by the effective abolition of indirect 
disability discrimination by the House of Lords 
in the Malcolm case. The Malcolm case put the 
United Kingdom in breach of the E.C. Equal 
Treatment Directive which specifically required 
member states to legislate against indirect 
disability discrimination.

A major plus from the E.A. is that it puts all the 
various causes of action for discrimination in 
employment on the same footing. For example 
it abolishes the distinction in relation to the 
burden of proof. The concept of the ‘reverse 
burden of proof’ now applies to all forms of 

discrimination in employment. This concept 
states that where the claimant establishes 
conduct on the part of a respondent which could 
be construed as discriminatory, the respondent 
has to prove that it was not discriminatory.

The provisions relating to the obligation to 
make reasonable adjustments have been 
extended and improved upon. As virtually 
every employment tribunal claim for a dyslexic 
individual turns on a failure to make reasonable 
adjustments, this is welcome. The changes came 
into force from 1st October 2010. Cases dealing 
with facts before that date will continue to be 
decided under the Disability Discrimination Act 
1995. It will be some time before claims under 
the old D.D.A. cease to be the preponderance 
of cases in the employment tribunals. No doubt 
there will be considerable confusion in cases that 
straddle the two acts.

RiO
Many NHS mental health authorities in the 
United Kingdom are turning to a computer 
based patient record system called RiO (first 
introduced in 2006). The B.D.A. would be 
interested to hear whether dyslexic employees 
in this sector are having difficulty with this 
system. Following reference to the B.D.A. 
Helpline the B.D.A. wrote to the producers of 
this software asking for clarification on the 
system. Allegations have surfaced of difficulties 
due to the use of Times New Roman font 
and the combinations of colour coding in 
entry boxes. The B.D.A. is interested to know 
what disability audits were carried out by the 
producer, government and NHS trusts before 
introducing this system and what the results of 
any such audits were. 

Dyslexic individuals with difficulties in using this 
system might consider contacting the B.D.A. 
Helpline on 0845 251 9002.

Film to Raise Funds for the BDA
A young film maker has made a feature production to raise funds for the B.D.A.

Dan Evans, from the West Midlands, has made a film called Musik about a dyslexic 
student who turns her life around after discovering a latent musical talent. The 
film, which has been months in the making, is now available to buy online and 
20 per cent from each sale will be donated to the British Dyslexia Association. 

The film is available to buy from www.musikthefilm.com or www.eapfilms.
com and costs 45p to stream SD, 60p to stream HD, 95p to download the film to a 
hard drive and £4.50 for the DVD with special features. 
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Young Dyslexic Inventor 
Speaks at I.D.A. Conference
Neil Cottrell, 22 year old 
the dyslexic founder of 
LexAble, recently presented 
at the International Dyslexia 
Association’s Annual 
Conference in Arizona. Neil 
developed Global Auto 
Correct two years ago as an 
assistive technology solution 
to help users write, after 
being frustrated with other 
software on the market.

Here he tells the B.D.A.’s Rachel Lawson how it 
all came about. 

You have just come back from presenting 
at the International Dyslexia Association’s 
61st annual conference in Arizona, how did 
that all come about? 

“I was at a B.D.A. event in London, finding 
out a bit more about mentoring individuals 
with dyslexia, when I met Matthew Bickerton, 
a member of the International Dyslexia 
Association’s (I.D.A.) board of directors.  We got 
chatting about coping strategies and assistive 
technology for people with dyslexia – about our 
own personal strategies and others that we had 
come across. He thought that delegates at the 
IDA conference would find what I was saying 
both interesting and beneficial, so we discussed 
it with some of his colleagues.  A couple of 
months later I was on a plane, on my way to 
speak at the conference.”

What was your involvement at the 
conference? 

“I presented at three events within the 
conference, discussing a range of topics around 
assistive technology and coping strategies. We 
discussed high- and low-tech strategies, and 
ways to tailor these strategies to individuals. The 
Global Partners all said how refreshing it was 
to discuss coping strategies with someone who 
relies on them completely. 
“There are a number of high schools and 
colleges in the USA that specialise in teaching 
dyslexic people, and I was asked to present at 
their event. Drawing on my personal experiences 
of learning to write computer programs, I 
focused on ways to make programming less 

daunting and more fruitful, 
particularly for dyslexic 
people. In group discussions 
afterwards, there was a 
consensus that one of the 
best ways to find innovative 
and effective solutions 
to the problems faced by 
dyslexic people is to give 
them the tools to develop 
solutions themselves. I told 
them my story. I talked 

about how I had relied completely on assistive 
software and coping strategies from an early 
age; the intense frustration I would experience 
when trying to write even the shortest of 
sentences; how the assistive technology available 
just wasn’t helping me enough; how this 
frustration drove me to start developing my 
own software – Global AutoCorrect; and finally 
how Global AutoCorrect became so widely used 
by dyslexic people like me, to achieve their full 
potential. It was very touching to chat with 
some of the centre managers afterwards, who 
explained that the issues I had experienced 
resonated with their students, and how 
excited they were to go away and try Global 
AutoCorrect for themselves.”

Have you launched Global AutoCorrect into 
the US market? 

“I have, but it was a side-effect really, I went 
to the conference to share my experiences and 
give some interesting presentations, but many 
of the people I met at the conference are now 
using Global AutoCorrect.  And the word keeps 
spreading over there – even more dyslexic 
people and the professionals who work with 
them are using the software now.  And many of 
the specialist high schools and colleges are using 
it too – both in the USA and internationally.

“The conference was a great way to discuss 
some of the issues that are most important 
to me, and it was an honour to be asked to 
present. I’m hoping to go back there next year, 
but in the meantime I’ll be talking at the NADP 
Annual Conference and the B.D.A. International 
Conference, both in June 2011, come along and 
say hello!”

Neil with fellow conference speakers
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Dyslexia and Music: 
A Teacher’s Guide
Karen Marshall is a private music 
teacher in York teaching students of 
all ages and levels. She has worked 
with dyslexic students in school and 
privately and is a member of the 
British Dyslexia Association’s Music 
Committee. She also leads the seminar 
on Music and Dyslexia for the ABRSM’s 
Certificate in Teaching Course. In 
this article, Karen talks about her 
experiences teaching dyslexic students, 
giving practical teaching tips on how 
to overcome the problems they may 
encounter.

The first dyslexic student I ever taught was 
diagnosed at a young age. His parents brought 
him to me for theory lessons in his early teens 
with a wealth of information on what dyslexia 
was and how it affected him. As a teacher 
I was very lucky to be given information 
because, the only thing I knew about dyslexia 
was that it caused spelling difficulties. After 
spending time with this student I noticed 
other students – who had not been diagnosed 
as dyslexic – displaying some of the same 
traits. Over the next couple of years, some of 
these students were also diagnosed with the 
specific learning difficulty. 

People often ask, “Does dyslexia affect reading 
and learning music?” The answer is almost 
invariably yes, since the skills required to do it 
are things a dyslexic student finds difficult. For 
a dyslexic student, music can be like a code. As 
a teacher, you can facilitate that code-breaking 
process by teaching in a way that helps to 
make learning and reading music possible. The 
important question is: how do you do this?

Multi-sensory teaching
For me, multi-sensory teaching is the greatest 
tool for helping both dyslexic students and 
non-dyslexic students. Strategies that help 
dyslexic students can benefit all who may 
find learning or reading music difficult. Multi-

sensory teaching is just as it sounds: teaching 
by using a number of different senses in order 
to learn. My own daughter has learnt to read 
words by a multi-sensory method. She has 
been shown pictures of the letters (visual), 
listened to how the letters are pronounced 
(auditory), and drawn the letters in a tray of 
sand (kinaesthetic). We all have preferred ways 
of learning and as teachers we must be very 
careful not to teach in the way we personally 
learn. “If they don’t learn the way you teach, 
can you teach the way they learn?” is wise 
advice.” The dyslexic student greatly benefits 
from multi-sensory teaching because learning 
is reinforced. Sheila Oglethorpe in Instrumental 
Music for Dyslexics: A Teaching Handbook 
(Whurr, 1996) states: “The foremost advice that 
is given to teachers of dyslexics in the classroom 
is to teach in a multi-sensory way. They are 
exhorted to employ as many of the child’s 
senses as possible in the hope that the stronger 
senses will compensate for the weaker ones 
and a pathway into the brain and the memory 
will be found.” I try to focus on three questions 
with a student: What do you see? What do you 
feel? What do you hear?

It may be simple to read about what multi-
sensory teaching (MST) is, but it can be difficult 
to think of ways to teach principles in this 
way. A useful tool currently available for 
teaching note-reading using MST principles 
is Let’s Read Music by Christine Brown 
(Contact the Christine Brown Trust website 
www.christinebrowntrust.org.uk). I have 
also found Dalcroze (Eurhythmics: Art and 
Education, 1930) and Froseth’s methods (GIA 
Publications, Inc.) helpful. 

Here are a few suggestions on how to teach 
the scale of C major on a piano using MST 
techniques. I always try to combine the auditory 
and kinaesthetic senses. It sometimes helps if 
pupils hear themselves say aloud what they 
need to learn, re-enforcing this by feeling their 
fingers where possible. 

Continued on page 17
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These exercises can be adapted for instruments 
other than the piano. If you are teaching the 
flute let the student see, hear and feel, the 
fingering on the pads, if the trumpet, the 
position on the valves, the violin, the fingering 
on the strings. 

Auditory
•	 Sing ‘la’ to the C major scale with 

the student, making it more fun by 
providing a chordal accompaniment 
(if possible). You could sing it fast then 
slowly, louder then softer.

•	 Sing the ascending scale again for the 
student to listen to, using the letter 
names C D E F G A B C, and then sing 
them descending while the student 
follows the progress on the keyboard.

•	 Sing the scale again to the student but 
this time using the finger numbers 123 
12345 etc. as you sing up and down.

•	 Play the intervals of a major 2nd and 
a semi-tone. Help the student aurally 
identify these intervals within the scale. 

Visual
•	 Provide the student with a picture of 

the keyboard with the finger numbers 
of the scale on it. Scale Shapes for Piano 
by Frederick Stocken (Chester Music, 
2003) gives illustrations of many piano 
scales using this method. N.B. Some 
students do not think in terms of finger 
numbers: if this is the case, try another 
way.

•	 Show the student the scale written out 
as notes on the stave.

•	 Get the student to look at the keyboard 
and see the shape of the scale in 
relation to the white and black notes.

•	 Can you help the student come up with 
any picture that helps them remember 
that this is a scale where all the notes 
are natural (white on a piano). I have 
a student who always remembers the 
D major scale as the one with Fish and 
Chips in – the Fish representing F sharp 
and Chips reminding them of the C 
sharp.

Kinaesthetic
To help dyslexic students identify finger 
numbers I use the crab-walking exercise 
devised by Sheila Oglethorpe, which can be 
found of page 86 of her book (Crab walking 
using the whole keyboard, Figure 5.11 
Instrumental Music for Dyslexics: A Teaching 
Handbook by Sheila Oglethorpe, Whurr, 1996). 
This identification is essential before any scale 
can be learnt.

•	 Invite the student to use the right hand and 
depress the first three notes of the scale 
(notes CDE) together on the keyboard, then 
place the thumb on F and depress the next 
four notes with fingers 1234 (notes FGAB) – 
ascending up the keyboard. 

•	 Get the student to close their eyes and feel 
the fingering of the scale.

•	 Ask the student using their right hand to put 
finger 3 on the E and then tuck their thumb 
under onto the F.

Other helpful techniques, 
materials and methods 
when teaching 
dyslexic students 
Pattern
I once had a dyslexic student who could only 
remember telephone numbers by the pattern 
that appeared on the keypad, being unable to 
memorise the numbers themselves. I noticed 
pattern as being important to many of my 
dyslexic students. They wouldn’t necessarily 
read individual notes, but rather shapes as 
they appeared on the music. Pointing out 
pattern – both melodic and rhythmic – can 
help to decipher the music; it simplifies 
things. Ask questions such as: Can you see any 
rhythms in the music that keep appearing? 
Shall we clap them? Are there any scales, 
arpeggio or broken chord patterns in the 
music? I often invite students to silently 
choreograph the notes on the keys, feeling 
the pattern under the fingers as they do so. 
Sometimes in a piece of music there are only a 
few bars to learn as many bars are repeated. 
Don’t presume that the student has noticed 
these: point them out.

Continued from page 16
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Colour
I specifically mention colour as a tool as it has 
been widely used with dyslexic students by music 
educationalists. I use colour in my teaching in 
the following ways. I have three different colour 
highlighter pens – one colour which I use to 
highlight sharps, another for flats and finally 
one for naturals. I also colour-code repeated 
bars in music for easy recognition. Dynamics 
again can be helpfully identified in this way. 
Note reading can also be taught using colour. 
The colour staff system of notation devised by 
Margaret Hubicki relates each note to the colour 
of the rainbow in a cyclical way. Teachers can 
read about this useful tool for teaching note 
reading in Music and Dyslexia: Opening New 
Doors edited by Tim Miles and John Westcombe 
(Whurr, 2001). You may be able to adapt some 
of the principles for your own students. 

Recorded music and 
demonstration
One of the main focuses of the Suzuki method 
(developed by Shinichi Suzuki in the 1960s) is to 
learn to play a piece of music by listening to it, 
as babies learn to speak by hearing their mother 
speak. I remember a dyslexic friend explaining 
how he began to fall behind in science when 
the teacher changed. He realised that the first 
teacher spoke every word he wrote on the 
board: the second teacher merely wrote on the 
board. It was this auditory reinforcement that 
helped him to understand. We can do this so 
easily with music by providing recordings of the 
music to be played and regularly demonstrating 
phrases and passages in the lesson. Whilst 
listening to the music, use a finger to follow the 
line (shape) of the music on the page. 

Some final thoughts
No two students are ever the same, and 
in particular no two dyslexic students. All 
students both dyslexic and non-dyslexic have 
strengths. As teachers we need to seek out 
these strengths and use this information to aid 
learning. Working with dyslexic students is a 
wonderful opportunity to develop creativity 
in your teaching while also gaining a greater 
understanding of how all your students learn. 
It is a great privilege to work with dyslexic 
students. 

Here are some more general 
hints and tips for teaching 
dyslexic students:
•	 Teach in a multi-sensory way and use colour, 

pattern and music recordings to aid your 
teaching if helpful to the student.

•	 Be aware that dyslexic students may confuse 
left and right. Avoid using these terms: find 
other ways.

•	 Sensitively encourage students to say things 
out loud what they need to learn. This is a 
good way to check their understanding.

•	 Produce well-structured lessons. It helps to 
use a regular format so that the student 
knows in what order you do things.

•	 Watch the body language to see if “Yes I 
understand” really means “No I don’t but I 
don’t want to say”. Test the understanding 
without challenging the student and then 
teach the concept in another way.

•	 Always OVER-TEACH information. Poor 
short-term memory is a particular weakness 
for dyslexic students. Use mnemonics if they 
help.

•	 Beware of sequencing problems. Many 
dyslexic students can find it difficult to 
sequence note names backwards. 

•	 Build the student’s self-esteem: focus on 
strengths.

•	 Do not speak too much or too fast, and try 
to use short sentences. 

•	 If the dyslexic student complains about 
the notes dancing, produce enlarged or 
simplified copies of the music, try covering 
the music with coloured acetate, or copy the 
music onto coloured paper. 

•	 Set realistic goals and ensure all results are 
rewarded.

•	 Help with personal organisation. Try 
highlighting things to be practised by 
putting a small bookmark in the music, with 
no more than three things to practise listed 
on it. Even better, use pictures.

•	 Work in partnership with the parent. 

•	 Be flexible and persistent. If something isn’t 
successful, keep on trying new things.

Continued from page 17
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B.D.A. Art Exhibition
During Dyslexia Awareness Week in November, 
the British Dyslexia Association held an Art 
Exhibition in London to showcase and celebrate 
dyslexic artists, featuring artwork from dyslexic 
artists including Jelena Kazomora, Jon Adams, 
and Mike Juggins. The evening also featured a 
fundraising auction, with guest auctioneer TV 
antiques expert Jonty Hearnden raising over 
£3000 for the B.D.A. 

The winners and runner’s up of the B.D.A.’s art 
competition, Picture This, were also on display 
for the guests to view and they received a 
certificate of their achievement. The judges 
were Richard Phillips, B.D.A. trustee and Sarah 
Hanna from the Dyslexia SpLD Trust.

The B.D.A. would like to thank Shell UK for 
hosting the event and Danielle Knight, from 
the Arts’ Dyslexia Trust, for helping with the 
organisation. 

There were three categories for the Picture This 
competition:

•	 Aged 3- 10 

•	 Aged 11- 18 

•	 Over 18 

The B.D.A received many entries and the 
judging was very tough. However, the winners 
and runners up are as follows: 

Ages 3- 10 Category
Winner: Helena John

Runners up: Lorcan Spanyl Woods and Kieran 
Mills

Ages 11- 18 Category 
Winner: Victoria Young

Runners up: Harriet Matthews, Layla Avory and 
James Giles

Highly commended: Poppy Dearlove, Luke 
Anderson, Joren Heise

Over 18 Category
Joint first: Ellie May Marshall and Jack Davies

Well done and thank you to all who 
took part in the competition. 

Richard Phillips and Helena John

Richard Phillips and Victoria Young

Jack Davies and Richard Phillips
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A week in the 
life of the B.D.A 
Multilingualism Team
By Liz Horobin , Project Manager, and 
Jill Fernando – Project Co-ordinator, 
Dyslexia & Multilingualism Project. 

Regular readers of Contact will know that 
in March 2010, the BDA, in partnership with 
Bath Spa University, began a two-year, Big 
Lottery funded research programme called 
Dyslexia and Multilingualism: Identification and 
Intervention. 

We’ve been very busy since March, and I’m 
pleased to say that we’re doing well with 
meeting our targets. We’ve recruited fifty-
six primary schools in Liverpool, Manchester, 
Salford, the South West, and London to take 
part in the project. We’ve trained 76 Special 
Educational Needs Co-ordinators (SENCos) in 
the use of screening and testing materials, 
and 82 Teaching Assistants (T.A.s) in delivering 
the intervention programmes. And we’ve also 
screened four hundred and fifty bilingual 
children at Key 
Stage 2 (years 4, 5 
and 6) and selected 
two hundred 
to take part in 
the intervention 
programme. 

The programme 
itself is structured 
in two fifteen-
week phases 
during which 
children work 
with a Teaching 
Assistant in groups 
of 2:1. In Phase 
1, children are 
divided into three groups: the full intervention 
group, who receive a programme consisting of 
Rapid Reading (Pearson Education) and Nessy 
(Net Educational Systems Ltd); a paired reading 
group; and a control group. In Phase 2, the 

alternative intervention and control groups will 
receive the full intervention programme. We’re 
now almost mid-way through Phase 1, so, to 
give you an idea of the kind of things we’re 
up to, here are a couple of extracts from our 
diaries!

Jill Fernando, Project Co-
ordinator (Liverpool/Manchester)
Wednesday, 1st December
This morning I braved the snow and drove to 
Claremont Primary School in Manchester’s Moss 
Side to observe a paired reading session. To 
make the experience special, the T.A.s, Heather 
and Kim, have decided to use books that the 
children hadn’t already used or seen in class 
by bringing a variety of books into school for 
the children to select from. Initially one child 
had been reluctant to read and had listened to 

Heather reading 
‘Mr Magnolia’ and 
‘Winnie the Witch’. 
After about two 
and a half weeks, 
he gradually joined 
in and eventually 
they developed a 
system where he 
reads one page 
and Heather reads 
the next page. He 
still relies on sight 
words but Heather 
has noticed 
significant progress 
in his reading. 

I listened to another child reading part of ‘The 
Sleeping Nasty’. She became very involved 
in the story and put real expression into the 
characters’ speech. This was an excellent story 

Continued on page 21



21

to use as it generated discussion about how 
it compared with ‘The Sleeping Beauty’ and 
about what might happen next. 

This afternoon, I had arranged a meeting 
for T.A.s to get together and share their 
experiences of running the main intervention 
programme. We had an interesting discussion 
about the use of the Reading Assistant in 
Rapid Reading. This is software which enables 
the child to record themselves reading. The 
software corrects and prompts the child where 
necessary. The T.A.s felt that the software is 
very useful as it encourages the children to 
be accurate and to 
work independently. 
They said that the 
children were really 
excited the first time 
they heard their 
own voice and some 
children found it 
quite therapeutic. 

There was also quite 
a lot of discussion 
around how to 
manage two children 
working on different 
things at a different 
pace. I talked about sessions I had observed 
and how the most effective ones were those 
where the T.A. encouraged the children to 
be independent by telling them to check the 
schedule pinned on the wall and by giving 
short, clear instructions. It also makes a huge 
difference if there is a reliable printer in the 
room and the children get into the habit of 
printing out their results. 

The T.A.s said it was really useful to have 
the opportunity to get together and discuss 
different aspects of the intervention. They have 
also decided they would like to visit different 
T.A.s and observe them carrying out the 
intervention.

Liz Horobin, Project Manager 
– South-West/London
Wednesday 1st December
Fortunately the snow, which seems to be 
covering the rest of the country, is leaving us 
alone and so it was off today to the Somerset 
countryside to visit Ilchester Primary and Grass 

Royal Primary in Yeovil. In both schools I was 
able to see the paired reading programme in 
practice. All the children I spoke to told me how 
much they are enjoying reading their books, 
while class teachers have been giving very 
positive feedback about improvements in the 
children’s reading. One of the children taking 
part had chosen not to speak at all during his 
time at school since coming to the UK two 
years ago. His T.A. was absolutely thrilled when, 
in his first paired reading session, he began 
whispering the words of the book to her! 

Friday 3rd December
To Bristol today to visit Easton Primary, one of 
the most multicultural schools in the city. Sue, 

the T.A. at Easton, 
likes to use Fridays 
as a fun day, giving 
the children a chance 
to work together or 
play games. Today, 
two of her groups 
were playing a Rapid 
Reading game which 
involved throwing a 
dice to choose words 
to make up a silly 
sentence. Points were 
given to anyone who 
didn’t laugh when 

the sentences were read out! For extra writing 
and spelling practice, Sue asked the children to 
write their sentences first on a whiteboard and 
then in their notebooks. This was a really nice 
activity which combined reading silently and 
aloud, writing and listening, giving the children 
a chance to work on their communication skills 
as well as their literacy skills – and it was great 
fun to do!

I was also able to have a chat with the pupils 
about the programme. They all love it and they 
each have their favourite activities, whether 
playing games on Nessy, doing Rainbow 
Writing, using the Rapid Reading Assistant to 
listen to their own reading, or just the pleasure 
of reading the Rapid Reading books. 

If you would like more information 
about Dyslexia and Multilingualism 
Project, please contact Jill Fernando on 
jillf@bdadyslexia.org.uk or Liz Horobin 
on lizh@bdadyslexia.org.uk, or follow our 
progress on the project blog at http://dyslexia-
multilingualism.blogspot.com. 

Continued from page 20
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Teachers in China 
Embrace Knowledge 
of Dyslexia
By Ruth Flanagan, Specialist Teacher 
of students with SpLD at Carter 
Community School, Poole. 

I have just returned from China and am 
feeling somewhat elated. I feel as though I 
may have become part of something that may 
one day make educational success easier for 
all to achieve there. Quite simply, I took our 
knowledge of dyslexia and the methods we 
use to teach students with dyslexia in the UK, 
to Guiyang in Southern China. The interest, 
the generosity of the school’s welcome and 
the kindness I received created the perfect 
environment in which to exchange ideas. 

The school I visited was a middle school with 
over 3,000 pupils. The sheer size of its numbers 
necessitates large classes (over 64 students 
per class) and therefore the type of learning 
that can take place. Students are restricted 
by space and remain in their seats which are 
single desks pushed together in rows, whilst 
the teacher leads from the front. An important 
exam at the end of Year 9 which helps to 
shape each students’ future education and 
life prospects, impacts on the curriculum and 
is the main motivator of teacher and student 
and the driving force behind parents. This 
is because failure at this point excludes you 
from further, free mainstream education of 
this kind. There are other options but these 
are generally considered to be inferior. When 
observing an English lesson, I was impressed by 
the knowledge, aptitude, and sheer obedience 
of the students. Their respect for the teacher 
was impeccable; indeed, teachers are known as 
‘angels’ in China and there is even a National 
Teachers’ Day in honour of their work, which 
is a holiday for all. Clearly, the number of 
students benefiting from this pedagogy 
would appear to be the majority, but on close 
inspection, there were children in the class 
who couldn’t keep up and who were having 

difficulties. For these children, the pace was too 
fast and they were left behind. 

This understanding is not new to the teachers. 
Being highly professional, they are fully aware 
of this fact and are uneasy about it. What they 
were not aware of was the fact that there is 
a way to help these students and that with 
different methods; they too may be able to 
share in the success of their classmates and 
enjoy a brighter future than the menial one 
that awaits them otherwise.

I was taken into an empty classroom where 
six teachers of English joined me. The sea of 
empty rows of desks where the students would 
normally sit looked like the silent guardians of 
a system that was braced for defence and yet, 
as I quickly set about reorganising the room 
and shifting the desks around to form a more 
congenial work environment, their amenability 
and ease with which I was able to move them 
was almost symbolic of the response I was to 
receive from the teachers. 

They had never heard of dyslexia and so they 
listened with interest, readily recognising many 
of the characteristics in their own students. 
I had the impression that they felt a sort of 
relief; the same feeling patients who are sick 
get when given a diagnosis after years of 
striving to have their illness recognised by a 
doctor. We then enjoyed a workshop which 
introduced the teachers to multisensory 
learning and the ‘hands on’ approach and they 
quickly became fully engrossed in the activities. 
The need for reading aloud and for saying 
letters aloud as you write them interested 
them immensely, as did the introduction 
of a phonic- based approach and the role 
that joined up writing plays in aiding motor 
memory. By the end of the afternoon, they 
were fully committed to discussing ways they 
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could implement multisensory teaching in their 
school and to learn more. It made sense that 
the best way to apply these methods was in the 
teaching of how to read English.

The next morning, I was introduced to eight 
students who the teachers had selected and 
who had fallen dramatically behind in their 
ability to read English. In the best way that 
I could, and with the knowledge that I was 
treading on new and untried ground, I was able 
to make a tentative assessment of their reading 
age and reading behaviours. Although aged 12 
and 13, their reading ages 
averaged around 4.11 and it 
was clear that these students 
still needed to grasp the 
very basics. It was evident 
that these children required 
a different way of learning 
and that I was now in a 
position to facilitate this. 

With the support of the 
British Council, who financed 
my visit, a project was 
developed which would 
bring these children into 
direct contact with my 
own students who are 
successfully overcoming 
dyslexia. Through video link 
and web cam technology, 
my students will address their needs through 
a series of targeted lessons and by providing 
them with new resources. This project will 
enable friendships to develop between the 
children and this will provide a supportive basis 
from which to move forward. The overall aim 
is to provide these students with the strategies 
that will enable them to further their own 
learning when the project ends. The teachers 
are so keen to take part in this project (there 
are over 70 teachers of English) they are hoping 
to set up a rota whereby a different teacher 
of English will teach these students an hour a 
week using the video lessons and resources so 
that as many teachers as possible will be able 
to participate and experience multisensory 
teaching. Whilst there, I had an invitation to 
visit another school and to teach them about 
dyslexia too, which I had to decline because of 
time restraints. Without being physically there 

myself, video link seems to be the best way 
forward although it is a small offering in the 
wake of such an overwhelming response. 

However, I am excited by an invitation to return 
in 2011 with my own students to further our 
partnership. The Chinese teachers would like 
their students to meet their video buddies 
face to face and to share with us their superb 
knowledge of art. Together, we hope to 
compile a book of art and rhyme, based on the 
sounds and contents of each video lesson. My 
school is situated in an area characterised by 
significant economic and social deprivation, 
although Poole is predominantly affluent. 

45% of our students come from Turlin Moor, 
which has been identified in the Indices of 
Deprivation as being in the highest 10% - 25% 
of multiple deprivations in England. How 
often are students from such an economically 
disadvantaged background coupled with the 
added disadvantage that having dyslexia so 
often brings, given this opportunity? We are 
now hoping to find the necessary funding, 
but finding sponsors and financial support is 
always a daunting prospect, especially in these 
economic times. 

As we start 2011, I hope that we will be able to 
grasp this opportunity and make a difference! 
It is a start, albeit a small one, but it warms 
me to think that somewhere in that vast land, 
teachers are waking up to the knowledge of 
dyslexia and that the future of children with 
SpLD may be a little brighter than before.
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A New Year’s 
resolution
Christmas, which seems to come around much 
faster every year, has come and gone. Turkeys 
are safe once more and mince pies are but a 
distant memory. While it is important to look 
back over the year and all the things you’ve 
lived and learnt, have you thought about the 
goals you want to achieve by next Christmas?

Most of us will waste time considering some 
crazy plan we’re going to 
hatch in 2011, keep fit (or 
for me get there in the first 
place), learn something 
new or catch up on that 
ever increasing to-do list. 
However this year, instead of 
wasting your time planning 
on doing something that will 
never happen, why don’t 
you do something that could 
make a huge difference to 
you or someone else?

The BDA, Cass Business 
School and Dyslexia Scotland 
mentoring scheme is 
entering its second year. 
The scheme aims to match adults with dyslexia 
and enable them to share experiences and 
coping strategies. I personally have learnt so 
much from being involved; assistive technology 
training and the network of contacts I have 
developed have not only benefited my 
knowledge and skills, but also have been a 
constant stream of inspiration. As I look back 
over 2010 I realise how the scheme has grown 
and engaged more and more individuals. We 
ran a very successful evening event at Cass 
Business School back in May and thanks to them 
passed on our enthusiasm for this important 
message. The research, being conducted by 
Professor Julie Logan, is using the scheme to 
investigate the influence of mentoring on 
entrepreneurial potential. Julie was gracious 
enough to provide us with a brief summary of 
her findings so far. We hope this will provide a 
solid empirical foundation for other ways adults 

with dyslexia can be supported to achieve their 
potential. Perhaps our greatest achievement 
this year was the Secondee we were provided 
with from BT. Jane Gorringe, who some of you 
maybe familiar with. So many people have 
expressed their gratitude and appreciation for 
all the things Jane managed to achieve over 
the six months she was with us. Jane’s work 

has really made a difference 
and Sharon Blake and I hope 
to be able to carry on in her 
good name.

Becoming a mentee can 
really help you, with work, 
study or just those things 
you find difficult day-to-
day. A mentor can provide 
a safe soundboard for all 
your ideas, a supportive and 
understanding individual 
who can help and inspire 
you overcome obstacles to 
success. The scheme is not all 
one sided though, mentors 
can also learn and pickup 
new ideas from their mentee, 

developing a reciprocal relationship which 
aims to support you both. Mentors achieve 
a great sense of reward from helping others 
through the same problems they may have 
faced themselves. Unfortunately the world of 
work is not always as supportive or easy going 
for us dyslexics as it might be. Mentoring is a 
simple way of dealing with these trials, if not 
directly then by talking to someone who truly 
understands you. 

So, if you’re facing a big change this year, 
whether that’s managing the transition 
from study to work, being redeployed in an 
organization or looking for ventures new, why 
not give mentoring a go? It can really make a 
difference and give you the opportunity to look 
back at the end of next year and see what you 
have achieved. I’m sure you’ll learn something, 
and I’m positive you’ll enjoy it.

Chris Rossiter
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New insights into the 
demography of dyslexia – 
from anecdote to statistic.
Al Campbell B Sc., with statistical 
analysis by Jonathan Plowden Roberts

Many dyslexics like me, like numbers. Unlike 
words numbers always mean exactly the same 
thing. Once you get a grasp of that there is 
a lot of comfort in the simple language of 
arithmetic. As an aside algebra, with its eternal 
string of unknowns, can be much less friendly. 
Statistics however are wonderful things.

The problem with dyslexia is that it is very light 
on statistics. As a writer newly come to any 
subject it is always good to work with statistical 
fact – it means you can underpin opinion with 
unchanging numbers. Accordingly when I first 
sat down to write a book on dyslexia I naturally 
had some big but basic questions in my mind:

•	 How many dyslexics are there?

•	 What proportion of the population is 
dyslexic?

•	 Are boys more dyslexic than girls?

Asking around and looking for references, 
both in person and on the web, the responses 
to these questions were mostly anecdotal. I 
related those anecdotes in my text and, by and 
large, nobody questioned them much as they 
seemed to be the perceived wisdom. 

That perceived wisdom seemed to be:

•	 Somewhere between 1 in 8 and 1 in 10 
people (so between 10% and 12.5% of 
the population is dyslexic) although recent 
research in the US has suggested it may be as 
many as 1 in 5. (Shaywitz 2003)

•	 Dyslexia is more common in boys than girls 
by a ratio of 3:1 – thus girls only account for 
25% of dyslexics

In follow-up one-to-one conversations about 
my book with practitioners I sensed however 
that these figures, especially the gender bias, 

gave cause for concern. My dyslexic sense of 
the inquisitive was once again stimulated and I 
decided to research the question further.

A major problem in working in a field like 
dyslexia is that people tend to work in small 
groups.  As such ,it is difficult to get big enough 
datasets for sample sizes to be statistically valid 
(typically you need a sample of 200 for results 
to be valid within two standard deviations). 
Moreover, in an area where there has been little 
formal recognition of the condition until recently, 
there are more significant problems. In the first 
place you can only work with the numbers of 
people who come forward for assessment (and 
who are prepared or resourced to pay for it) and 
this cohort may be just the tip of the iceberg. 
Secondly, some dyslexics present much more 
precociously than others. Finally, the focus tends 
to be on children – and quite understandably so. 
All these things potentially skew research.

However some datasets are available, an 
analysis of which can at least put some 
statistical ‘flags in the sand’. The following 
observations offer some headline insights from 
a larger piece of research that is still a work in 
progress in partnership with the Helen Arkell 
Dyslexia Centre, to be published in full at some 
future date. I do not propose to attempt to 
account in detail as to why the numbers that 
follow are what they are, although hopefully 
they will prompt debate. Rather, given the 
sample sizes in question, we can take them 
with confidence as snapshots of the certain 
aspects of the demography of dyslexia at the 
time period to which they refer.

Analysis from the Helen Arkell 
Dyslexia Centre database
Over the period 2002 to mid-2010 the Helen 
Arkell Dyslexia Centre (HADC) carried out 

Dyslexia Practitioner Editorial Team: 
Dr Kate Saunders, Dr Rebecca Larkin, Julia Carrol
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over 6,000 dyslexia assessments, with total 
assessments carried out each year sufficient 
for statistical validity. These were across all 
age ranges, but predominantly from age 5–19 
(banded ages 5–9, 10–14 and 15–19) quite 
evenly split at around +/- 30% cohorts. There 
was some minor variation from year to year. 

 The chart clearly shows that contrary to 
the anecdotal gender split evidence there is 
only a small bias towards males being in the 
preponderance.

It was also possible to analyse the birth month of 
those assessed at HADC. There has always been 
strong anecdotal evidence that ‘summer born’ 
children are more likely to be dyslexic and, whilst 

there seems to be no real difference in gender 
and birth month, it is clear from the ‘total’ line 
that from March through until August there is a 
definite spike in the likelihood of dyslexia. 

Other insights from the HADC database will be 
forthcoming.

Analysis from the HESA database
The Higher Education Statistical Authority 
(HESA) reports on the cohort of students in 
Higher and Further Education. Among other 
data it has reported the number and gender 
of students who claim the Disabled Students 
Allowance (DSA) for reasons of a ‘specific 
learning difficulty’ (this was previously called 
‘dyslexia’).

Continued from page 25
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The sample size here is both substantial and 
significant, based on an undergraduate student 
population of around 750,000 and a dyslexic 
cohort approaching 25,000. 

This chart clearly shows that by the time people 
enter university the cohort of female dyslexics 
not only exceeds the cohort of male dyslexics, 
but that it is increasing at a faster rate and 
that the differential is growing. Furthermore at 
the time of going to press these numbers have 
not been calibrated against the total gender 
split in HE and FE – reports elsewhere suggest 
that females outnumber males, although the 
‘gender gap’ may not be significant against the 
total sample size. In the years until 2009 the 
increase in dyslexics in HE was outstripping the 
growth in the student body as a whole.

Caveats, conundrums 
and conclusions
At one level the HADC sample is skewed in 
several ways. Firstly it only represents those 
who present for an assessment at HADC and are 
equipped to pay for it. HADC is in an affluent 
area of South East England and geographical 
factors should be taken into account. However 
within the sample itself it is fair to assume a 
reasonably homogeneous population.

Perhaps the biggest conundrum is that of ‘month 
of birth’. Scientifically it is hard to imagine a 
logical reason for this – it is akin to saying that 
dyslexia is related to your ‘star sign’. If not 

‘nature’ the only assumption that can be made 
is that it must be ‘nurture’ – in some way ‘the 
system’ is exposing those who are summer born.

With regard to the HESA statistics the numbers 
only cover those who have achieved the levels 
of academic success to proceed to tertiary 
education. There are two ways of looking at 
the numbers here. On the one hand when 
dyslexics present for assessment they tend 
to demonstrate strong intellectual potential, 
and would therefore seem more likely to 
achieve the grades required for university 
entry, especially with the allowances many 
now receive. On the other specific learning 
difficulties are preventing dyslexics progressing.  

Whatever the background however the total 
dyslexic population at university is still under 
3.5%, or 1 in 28, although the trend shows it 
is growing steadily. In this case in order to get 
anywhere near the anecdotal figure of 1 in 10 
throughout the total 18-23 cohort either the 
non-university population needs to be heavily 
dyslexic, or there need to be many ‘anonymous’ 
dyslexic students. 

Other than the fact that statistics suggest the 
gender split in dyslexia is much closer to 50:50 
there are few conclusions that can be drawn. 
Hopefully however the statistics presented here 
will make us better informed with regard to 
some of the questions.

References
Shaywitz, S., 2003, Overcoming Dyslexia, 
Vintage Books, New York

Continued from page 26



28

RACE AND DYSLEXIA – 
Asher & Martin Hoyles
Race is not a valid biological concept. Genetically 
there are more differences amongst Africans 
than between Africans and the rest of the world, 
indicating that human life began in Africa. But 
race is definitely a social and political category, 
as witness the British National Party and the 
English Defence League. Members of these 
organisations are not quick to acknowledge 
their origins in Africa!

In 1965 the North London West Indian 
Association expressed concern that a 
disproportionate number of West Indian 
children were placed in ESN schools and in 1970 
they lodged a complaint against Haringey LEA.

Sally Tomlinson summarised the issue:

The West Indian Community have 
legitimate ‘grievances’ concerning the 
education of their children and have 
certainly not agreed that the placement 
of numbers of black children in the non-
normative categories of special education 
has been a response to the children’s 
special needs. Rather, they feel that the 
education system has a ‘need’ to deal with 
the children in this manner.

In Educational Subnormality – a Study in 
Decision-Making she quotes head-teachers’ 
comments on West Indian children: they are 
‘bound to be slower – it’s their personalities’; 
they are ‘slow, docile and low-functioning’; 
‘less keen on education’ than other children; 
‘hyperactive and anti-authority’; ‘they can get 
very nasty and aggressive’; and a doctor who 
says, they ‘go berserk at school because of 
repression at home’. She records that ‘in 1972 
West Indian children constituted 1.1% of all 
children in maintained primary and secondary 
schools, but constituted 4.9% of all children in 
ESN-M schools’.

Recent figures recorded in David Gillborn’s 
Racism and Education: Coincidence or 
Conspiracy? (2008) show that pupils from black 
Caribbean backgrounds are three times more 
likely to be permanently excluded from school 
than white pupils. At the peak of exclusions in 

the 1990s the figures were much higher, varying 
from 4 to 15 times more likely to be excluded. 
Only about 15% of permanently excluded 
students are taken back into mainstream 
schools. There is little alternative educational 
provision after exclusion and this leads to some 
getting involved in criminal activities.

Figures from the DfES in June 2005 showed 
that 64% of children permanently excluded 
from school had special needs and at least 80% 
of those – that is, about 5,000 children – were 
dyslexic. This needs to be seen alongside the 
very large number of black people in prison 
(proportionately eight times higher than white 
people in 2003) where, according to John Rack in 
The Incidence of Hidden Disabilities in the Prison 
Population (2005), up to 40% of the inmates 
are dyslexic. It is hard not to see a connection 
between racism, education and dyslexia.

Add gender to this equation and you have 
a combination which is even more complex 
and which has received very little attention in 
terms of research, as Michael Oliver concluded 
in The Politics of Disablement: ‘Race can have 
considerable influence on identity formation in 
a similar way to gender, but if the evidence on 
the precise nature of this influence is slender in 
terms of race and gender separately, it is almost 
non-existent in terms of the ways in which being 
both black and female might structure the 
experience of disability.’

Research into race and dyslexia is hard to find. 
One reason may be that dyslexia is marginalised 
within Disability Studies. It is an invisible 
condition, like sickle cell anaemia or diabetes, 
and sometimes the view seems to be that if you 
cannot see it, then it does not exist! Dyslexic 
people are often confronted by disbelief when 
they say that they are dyslexic. Through hard 
work they have designed coping strategies 
which can mask their difficulties, so they have to 
keep insisting that the issues need to be taken 
seriously – continuously.

Our research, carried out in 2006/7, involved 
8 black dyslexic adults in their 30s and 40s, 
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4 women and 4 men, six from a Caribbean 
background, one mixed-race (Somalia and 
Ireland) and one Nigerian. 

We conducted semi-structured interviews, lasting 
about an hour each, which we recorded. They 
were then transcribed, written up as narrative 
accounts and sent back to the interviewees for 
approval.

There are obviously individual differences, 
but the similarities between them all are 
overwhelming. They come from working-class 
backgrounds and are now successful in their 
respective spheres of work, as poets, teachers, 
parents, business people. But their descriptions 
of how their dyslexia, which was not diagnosed 
at school, affected them are devastating.

The most significant effect, experienced from 
a very young age, is the feeling that they are 
stupid:

One of my earliest memories of school 
is asking the teacher a question, but she 
didn’t know the answer. So I thought: 
what am I doing? I’m stupid, don’t ask. I 
became totally withdrawn. I was a nervous 
wreck at school. (CM)

I was told that if I couldn’t read, I would 
have to be a road-sweeper. That was 
drummed into my head and they called me 
that horrible word ‘dunce’. (MM)

At work I was told I was stupid. (SF)

I developed avoidance tactics, like 
getting kicked out of the classroom. I was 
constantly told I was thick, stupid, lazy. (DS)

Second only to stupidity is the accusation of 
being lazy, slow and lacking in concentration:

The teachers would say, ‘You at the 
back!’ And if I didn’t quite understand 
something, they’d get me to stand in the 
corner with my hands on my head, because 
they said I wasn’t paying attention and 
wasn’t listening. (BZ)

If you’re dyslexic and you’re still trying to 
even register what’s being said, or you 
can’t assert yourself because you’re still 
actually processing what’s being said, then 
as far as culture’s concerned that’s going to 
affect you. From a West Indian perspective 
you’re not showing yourself as being 

assertive and looking about your business. 
(AH)

Pressure to hurry up leads to stress and 
frustration. Modern life is based on speed and in 
many cultures, such as West Indian or Nigerian, 
for instance, speed is a sign of intelligence.

In British culture too, if you are quick, you 
must be clever. Think of all the quiz shows on 
television that demand speed of answer. The 
ultimate absurdity of this way of thinking is the 
exam, where you have to write down what you 
know, or can remember, in two hours – or two 
and a half hours if you are dyslexic! 

Some famous dyslexics were not very speedy. 
Einstein, for example, was slow in learning to 
talk and he put his discovery of the theory of 
relativity down to his slow development:

The normal adult never bothers his head 
about space-time problems. Everything 
there is to be thought about it, in his 
opinion, has already been done in early 
childhood. I, on the contrary, developed so 
slowly that I only began to wonder about 
space and time when I was already grown 
up. In consequence I probed deeper into 
the problem than an ordinary child would 
have done. 

Agatha Christie was known as ‘the slow one 
of the family’ and was ‘very inarticulate’. She 
always needed time:

I began to appreciate time. There is 
nothing more wonderful to have in one’s 
life, than time. I don’t believe people get 
enough of it nowadays. I was excessively 
fortunate in my childhood and youth, just 
because I had so much time. 

What she particularly liked about being an 
author was that you could do it ‘in private and 
in your own time’.

Slowness does not mean laziness. In fact, 
dyslexics are far from lazy – the exact opposite! 
In Dyslexia and Stress Tim Miles estimates that 
whereas a non-dyslexic might take 100 hours to 
learn a skill, a dyslexic could take 1,000 hours.

Similarly an interdisciplinary team of University 
of Washington researchers, using functional MRI, 
have shown that dyslexic people use ‘4.6 times 
as much of the brain to do the same language 
task’ as non-dyslexics. The neurophysicist Todd 
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Richards goes on to say: ‘This means their brains 
were working a lot harder and using more 
energy than the normal children.’ 

He also comments on automaticity – the ability 
to make certain skills automatic. This is a dyslexic 
weakness. Dramatic changes in brain processing 
take place as automaticity develops, with more 
than 90% reductions in cortical activity as the 
skill is acquired. This happens because the brain 
can process information more quickly and with 
less effort. Brains use less and less energy as 
automaticity develops. 

Another of the researchers, Virginia Berninger, a 
developmental neuropsychologist, adds: ‘People 
often don’t see how hard it is for dyslexic children 
to do a task that others do so effortlessly.’ As the 
African American saying goes, ‘You have to work 
twice as hard to be considered half as good.’ If 
you are dyslexic, as well as black, that needs to be 
multiplied a lot more!

It does not take much imagination to see how 
black children, who do not know that they are 
dyslexic, might respond to how they are treated. 
Race and dyslexia may be compounded, but the 
pupils are conscious of one and not of the other.

Some of our respondents make this point 
explicit:

If you don’t have a word for it, like 
dyslexia, you really do believe you’re 
dumb. I was dumb because I was black. 
I was dumb because I couldn’t read and 
write. This is what I was telling myself. (BZ)

When I was about 7, the teacher called me 
up to the front of the class and told me to 
read. I couldn’t read, everything became 
a blur and I froze. So the teacher grabbed 
the book, read out a sentence and then 
told me again to read it. I still couldn’t, so 
she slapped me across the face. I think it 
wasn’t just because of the reading, but also 
because I was black. (CM)

Finding out that you are dyslexic can lead to 
totally opposite responses – devastation or 
elation:

I was devastated, realising that there was 
something wrong with me, that there was 
some part of me that didn’t work properly. 
I took it that way. It was really most 
upsetting and depressing. (CM)

It was a fantastic discovery that there was a 
name to it and that I wasn’t stupid. (MB)

It can often lead to anger – at the lack of 
diagnosis, the time wasted and the treatment 
received:

I am a woman of colour, but when I can’t 
do something because of my dyslexia, I’m 
treated like less than dirt. That makes me 
angry. (SF)

Anger is an aspect of dyslexia. In A Social and 
Educational Case-history of Dyslexia Stephen 
Summerfield describes the process, both physical 
and mental, of becoming furious: ‘I still know 
what it is to have the dyslexic’s blind fury when I 
cannot comprehend or be comprehended.’

It can be corrosive and turn to bitterness or it 
can be constructive and creative. It is another 
link between dyslexia and race, as expressed by 
bell hooks in Killing Rage: Ending Racism: ‘Racial 
hatred is real. And it is humanizing to be able 
to resist it with militant rage. Rage can act as a 
catalyst inspiring courageous action.’ 

In the same vein, our interviewees see dyslexia 
as something positive and do not want to be 
‘cured’:

I am totally pro-dyslexia. I would never 
ever wish my dyslexia away. It’s an amazing 
gift. It’s part of me and I love that part of 
me now. (CM)

Dyslexia makes me very sympathetic to all 
the others who have special needs. I have 
sympathy because of my own position and 
I think that is a strength. (AH)

I think dyslexics are highly skilled because 
of the way they think, making any 
company colourful with their creative 
ideas, given the opportunity and support. 
(MB)

Our research was limited to a few adults, but 
it reveals what further work has to be done. 
In particular, we need to find out the views of 
black dyslexic students at school in order to 
discover how best to encourage and educate 
them.

(This is an edited version of an article which 
appeared in the international journal Race 
Ethnicity and Education13, no. 2, 2010.

Asher & Martin Hoyles also wrote Dyslexia from 
a Cultural Perspective, Hansib 2007.)
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B.D.A. Unsung Hero
Jennifer’s & Robin’s 
‘dyslexic’ experience.
This article has been specially written as their 
experience may be helpful to other parents 
coming across dyslexia for the first time

Our journey into the world of dyslexia started 
in 1976 when our younger son of eight years 
was diagnosed as 
being ‘dyslexic’. 
“What is that?” we 
asked.

We had him 
diagnosed because 
we noticed the school 
view of him was very 
different from the boy 
we knew at home - 
and wondered why. 
The school thought 
him lazy and not very 
bright and that we were expecting too much 
of him. He was put in a class with the lowest 
achieving children and he said they did not 
talk like him. In the local newspaper we read 
an article about ‘dyslexia’ and noticed that the 
sample of writing published looked exactly like 
our son’s. We got in touch immediately with 
the Bedford Dyslexia Association and arranged 
for an assessment.

The diagnosis indicated he was ‘very dyslexic and 
very intelligent’; at home we had noticed he had 
an unusually good vocabulary and command of 
words when speaking which even challenged 
our elder son who was four years older.

This, of course, was just the beginning. The 
school head teacher was not interested in helping 
and actually said he was unable to educate our 
dyslexic child. Jennifer was introduced to Dr Bevé 
Hornsby through the British Dyslexia Association. 
Dr Hornsby ran a clinic at St Bartholomew’s 
Hospital in London and gave our son lessons each 
week whilst Jennifer sat-in and learned how to 
help him at home.

At bedtime, when he was younger, we had to 
look at the book he was trying to read because 
he made-up the story instead of reading what 

was written! He could not spell or copy a simple 
‘thank you’ letter of five words. The Bedford 
Dyslexia Association suggested we got him to 
dictate his thanks for a birthday present which 
Jennifer transcribed. We were astounded to 
hear him dictate several pages of a wonderful 
letter, but, especially the words and thoughts 
he used and feelings he expressed. Suddenly, 
his brain was ‘unlocked’ without having to 

write anything. It was a 
eureka experience!

Jennifer took on the 
Local Authority (L.A.), 
whose responsibility 
it was ‘to educate 
each child to its full 
potential’ under the 
then Law of 1966, 
to get help for our 
son. She became a 
Committee Member 
and eventually 

Secretary of the Bedford Dyslexia Association 
for 14 years and completed the pilot course 
of the British Dyslexia Association for the new 
Accreditation for Teachers of Dyslexic Children 
in 1980; she became a Dyslexia Therapist and 
has since taught many dyslexic children over 
the years – and is still teaching.

The L.A. had asked us what we wanted for our 
son’s education but we pointed out that they 
were the experts and we were simply parents 
wanting an education for our son who had a 
problem. After a great deal of letter-writing 
and meetings (not always friendly on the part 
of the L.A.!), the L.A. eventually accepted that 
it did not have the resources to educate him 
within their jurisdiction and paid for him to 
be sent to a school away from home where 
dyslexic children got specialist teaching. At last, 
our son was getting the right schooling but it 
was sad he had to be away at boarding school 
from the age of 9 to 18 years. The wonderful 
support he had at this school (plus the use of a 
computer and no more copying) prepared him 
for a career in which he has succeeded very well 
with much personal satisfaction. We are very 
proud of him.

Continued on page 32
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Luckily, by now we knew how to get good 
advice and wished to pass this on to other 
parents who were having the same difficulties 
with their respective schools and L.A.’s.

We learned that when meeting face to face 
with the L.A. or any other organisation, 
outcomes were usually more successful if you 
kept to the following advice:

•	 Take a friend – the person you meet 
may well have one or more people with 
them (your friend can confirm afterwards 
what was said, in what can be a stressful 
situation).

•	 Always be polite and never lose your temper 
(not always easy!).

•	 Smile.

•	 Keep calm (in spite of aggravation!).

•	 Be persistent for the information/help you 
need.

•	 Before you leave the meeting, always 
summarise what has been agreed.

•	 Write up your notes when you get home and 
send a copy to the L.A. so they are clear that 
you have a record.

•	 Keep a file for papers and in date order and 
a note of telephone conversations.

We should mention that Jennifer enlisted 
Robin’s help on the committee of the Bedford 
Dyslexia Association in 1977 which led to him 
becoming its Treasurer then Chairman and went 
on to become Vice-Chairman of the British 
Dyslexia Association using his business skills.

In October 1987, Jennifer and Robin were 
signatories for the United Kingdom at 
the formation of the European Dyslexia 
Association (E.D.A.) in Brussels. He became its 
first Treasurer and then its second President, 
a post he held for nearly seven years whilst 
Jennifer was its Minuting Secretary for six years.

Robin’s discovery that he was dyslexic came 
when recognising his problems at school were 
clearly similar to our son’s but, unusually, he has 
always been able to spell without knowledge 
of having to learn it. His problems have been 
with being a late reader, reversing numbers and 
poor memory, especially for sequencing (such as 
poetry which he writes but can not remember) 
and formulae. He has given talks on the E.D.A. 
and advice for parents in many European 
countries and the USA. Dyslexia continues in 
the family through our younger son, daughter 
and Robin’s nieces and their children. 

The rest is history!

Free Dyslexia Workshop 
in Northampton
Northampton Dyslexia Association and the British Dyslexia Association are hosting two dyslexia 
awareness events on the 17th February at the Malcolm Arnold Academy, Northampton. 

At 3.30pm there will be a presentation for teachers and TAs by B.D.A Chief Executive, 
Dr Kate Saunders on ‘how dyslexics learn and how to make your school dyslexia friendly’.

At 7pm B.D.A. Joint Chair, Margaret Malpas will be holding a presentation for parents, carers and 
teaching assistants on “Dyslexia explained and how to support your dyslexic child”

Jonty Hearnden, whose twin sons are dyslexic, will also be present to talk about his experiences. 
Jonty is an independent furniture dealer, runs a successful antiques business and is a regular expert 
on BBC1’s ‘Cash in The Attic’.

There will also be the opportunity to view, compare and buy products from Crossbow Education, 
GL Assessments, Microlink and SEN Marketing. 

The event is free to attend but booking is required as places are limited. 

Please book your FREE place by contacting Pam Tomalin, from the Northamptonshire Dyslexia 
Association, on 01327 703626, 07976 430959 or e-mail pamelat@live.co.uk.

Continued from page 31
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One    day  training   courses
Diagnostic Assessment at 

FE / HE for the DSA
Adult Assessment & Identification of SpLDs

Tests, Profiles,Interpretation,Case Studies &Report Writing

Tuesday 1st March

Dyslexia in the Workplace
For dyslexia professionals & those who wish to develop 

skills in assessing and training dyslexic employees,
and in advising employers on good practice.

Thursday 10th March 2011 

£140.00 including lunch & refreshments

 or email: info@workingwithdyslexia.com 
Tel: 020 7582 6117  &  020 7820 1970

ww w.workingwithdyslexia.com

We are a team of dyslexia experts      
providing assessment and training 
for people with dyslexia/dyspraxia. 

We specialise in working with adults
in education and employment.

  

   
D
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working with
dyslexia

For Information and Booking
see our website

Exploring Dyspraxia and ADHD
For SpLD assessors & specialist tutors. Assessment and Support

Tuesday 8th March 2011

Venue: DAC London Offices near Waterloo

2011

Advertisement

Patoss Ltd
PO Box 10, Evesham, Worcs 

WR11 1ZW
tel: 01386 712650     fax: 01386 712716

email: patoss@sworcs.ac.uk
website: www.patoss-dyslexia.org

A date for your Diary
Conference & AGM 2011

Saturday 26 March 2011
Imperial College, South Kensington

Keynote Speaker:
Dr Jessie Ricketts 

Semantics and word-level reading: 
Does the relationship change with age?

Dr Ricketts is Senior Research Fellow, 
Department of Psychology and Human

Development, Institute of Education and Better
Communication Research Project, CEDAR

Plus a range of workshops, exhibitors and
opportunities for networking

Information from
www.patoss-dyslexia.org

email: patoss@sworcs.ac.uk    tel:  01386 712650

Advertisement

Advertisement

Brown’s School – Chelsfield, Kent
Tel: 01689 876 816

Email: info@brownsschool.co.uk
www.brownsschool.co.uk

Brown’s School is celebrating 1  years of helping 
children aged 6 to 1  years who have dyslexia, dyspraxia 
and social communication problems.

A staff to pupil 
ratio of 1:4 
enables pupils 
to regain their 
confidence 
through raised 
literacy and 
numeracy skill 
levels.

The Ofsted 
inspection, 
March 2009 
commented upon 
‘the outstanding 
development of 
each pupil’.

rown’s

3
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I.C.T. Round Up 
from NTC
BDA Tech website and blog: We begin this month’s 
round up of useful technologies with news of our 
recently launched website www.bdatech.org. 
This new site complements the BDA website and 
enables us to publish information concerning the 
rapidly developing range of technology as new 
resources are released. It also enables us to share 
our attempts to evaluate how useful these are in 
helping dyslexic children and adults work more 
independently.

The site contains a range of useful articles, 
product evaluations and suggestions for using 
hardware and software effectively. In addition 
it provides the opportunity to ask questions 
which we will attempt to answer or point you 
in the direction of someone who can. We hope 
you enjoy exploring it and find it useful!

Xavier Software

Xavier Software: have recently released four 
of their popular literacy programs Soap Box, 
Sounds and Rhymes, Sentence Pumper and 
Magic E on a USB for only £61.68 (includes VAT 
and postage). http://xavier.bangor.ac.uk/
xavier/xesdongle.shtml

Numbershark and Wordshark are both 
available in a USB version. Students’ records 
and programs of work for these widely used 
literacy and numeracy programs can be stored 
alongside the program on the one USB and 
easily moved between computers. This will 
provide a viable alternative for those that 
need to use the programs in different locations 
or do not have access to a network version. 
www.wordshark.co.uk

Home Versions of Software: Did you know 
that some of the software resources that your 
children may use in school are often available 
in home versions at a competitive price? 

•	 Products such as Clicker 5 
(http://www.cricksoft.com/uk/products/
clicker/homeuser.aspx) provide a full 
version of the program for only £69 whilst 
Write Online is also available as a single 
user for a one or three year licence, visit 
http://www.cricksoft.com/uk/products/
writeonline 

•	 Nessy Fingers for typing and Nessy Games 
Player offer single user versions of the software 
for £19.99 and slightly less if downloaded direct 
from the site, visit www.nessy.com

•	 TextEase Studio CT can be bought as a 
Home User version for £69. However an 
additional scheme is also available where 
schools can extend their own version of the 
software with an @home licence based upon 
the number of children in the school. This 
offers parents the opportunity to use the 
software in their own homes for the period 
their children attend the school. Visit http://
www.textease.com/athome

Young Calibre (http://www.youngcalibre.
org.uk) is a membership based charity offering 
a free service for eligible children. Audio books 
can either be downloaded directly from the 
website in mp3 format for downloading onto 
audio devices or can be sent by post. Some text 
books are also available. A service for adults 
can be found on: http://www.calibre.org.uk.

Users of Widgit symbols will be interested to 
hear of the release of Point an online symbol 
support tool. This enables website visitors to 
access text based information through the 
use of Widgit Symbols. Websites can also be 
made accessible through the use of Insite. This 
extends the range of other symbol supported 
literacy resources such as those in the 
Communicate range. Visit: http://www.widgit.
com/products/point/index.htm

http://www.bdatech.org
http://xavier.bangor.ac.uk/xavier/xesdongle.shtml
http://xavier.bangor.ac.uk/xavier/xesdongle.shtml
http://www.wordshark.co.uk
http://www.cricksoft.com/uk/products/clicker/homeuser.aspx
http://www.cricksoft.com/uk/products/clicker/homeuser.aspx
http://www.cricksoft.com/uk/products/writeonline
http://www.cricksoft.com/uk/products/writeonline
http://www.nessy.com
http://www.textease.com/athome
http://www.textease.com/athome
http://www.youngcalibre.org.uk
http://www.youngcalibre.org.uk
http://www.calibre.org.uk
http://www.widgit.com/products/point/index.htm
http://www.widgit.com/products/point/index.htm
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Textbooks for All
Ian Litterick
Some school textbooks have been available 
since September 2010 to all students in 
electronic format on CD. They are in Word 2003 
format – which you can easily listen to with a 
Text to Speech readback program.

The scheme is called Textbooks for All. Books 
cost £2.99 each.

The files were created by a year long pilot 
project funded by the Department for 
Education, and run by the Dolphin Inclusive 
Consortium. The project delivered electronic 
versions of the textbooks needed by around 
40 print-impaired learners aged 11–14 in nine 
schools. The files that were created for the 
project are now available to all print-impaired 
learners in the UK.

How do I get hold of them? 
Teachers or support staff will need to complete 
a Purchase Order and Declaration which will be 

available to download 
from the RNIB webpage 
at www.rnib.org.uk/
textbooks, or you can contact RNIB on 0303 
123 9999. You can download a list of the books 
available from that web address.

Please note that although RNIB are managing 
the scheme, it is available to all print-impaired 
learners in the UK.

In Scotland some books are also available for 
print-disabled pupils from www.booksforall.
org.uk including 25 books from Hodder Gibson 
in PDF format. The BooksForAll website also 
has a lot of information about other sources 
of books in accessible, alternative formats. You 
can listen to PDFs in the free Adobe Acrobat 
Reader on a PC, but the experience is better 
with a more comprehensive tool like Texthelp 
Read & Write Gold or ClaroRead Plus, which 
give much better control of your reading.

 

Forthcoming Conference
The BDA are hosting a Dyslexia: Co-occurring Difficulties 

Conference on 30th June 2011 in central London.

The Conference will feature expert speakers on the following topics: 

•	 Overview: Dyslexia and other Co-occurring Difficulties

•	 Developmental Co-ordination Disorder / Dyspraxia and Dysgraphia

•	 Attention Deficit Hyperactivity Disorder /  Attention Deficit Disorder

•	 Specific Language Impairment 

•	 Dyscalculia

•	 Asperger’s Syndrome

•	 Visual Stress

•	 Joint Hypermobility Syndrome

For further information and booking,  
please see the BDA website at: www.bdadyslexia.org.uk

http://www.rnib.org.uk/textbooks
http://www.rnib.org.uk/textbooks
http://www.booksforall.org.uk
http://www.booksforall.org.uk
http://www.bdadyslexia.org.uk
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The Dyscalculia Assessment

Jane Emerson and Patricia Babtie 
ISBN: 1441140859

The Dyscalculia Assessment is a substantial 
A4 book of nearly 200 pages, written to 
enable teachers and SENCo’s to investigate 
the numeracy level of primary school children 
and then to plan an effective 
intervention programme. The 
assessment is an informal, 
non-timed, one-to-one 
process addressing six areas: 
number sense and counting; 
calculation; place value; 
multiplication and division; 
word problems; and formal 
written numeracy. To have 
such a well thought out and 
structured assessment is a 
significant step forward in 
the field of dyscalculia, but 
this is far from all the book 
offers. 

The first chapter clearly 
explains what dyscalculia 
is in just two pages. The second chapter 
elaborates on this, giving an explanation of 
the underlying skills required for numeracy 
and the effects that deficits in any of these 
skills will have. A succinct description of 
other conditions that may affect maths 
learning is very useful, as many children have 
overlapping or co-occurring difficulties. The 
third chapter gives a concise overview of the 
assessment and tips for how to conduct the 
assessment successfully.

Chapter four contains the photocopiable 
sheets to record the child’s performance 
throughout the assessment. These pages 
are interwoven into the book so that each 
is preceded by descriptions of what the 
assessor should be doing and explanations 
of specialised terms such as subitising, 
partitioning and bridging as required. This 

means that, for the non-specialist teacher, 
conducting the assessment is an education in 
itself! 

Chapter five leads the teacher through the 
interpretation of the results, and connects 
these directly to the development of an 
individualised teaching plan to help the child 
progress.

Chapter six provides guidance in how to use 
concrete materials such as Cuisenaire rods 
and base ten materials. Activities and games 
are also described and clearly linked to the 
teaching goals derived from the assessment 
process. 

As if all this were not 
enough the appendices 
contain advice on 
interpreting the Weschler 
Intelligence Scale,  a 
glossary, a list of useful 
websites, a sample 
dyscalculia assessment 
report and photocopiable 
masters of the boards and 
cards required for the 
games.

My only criticism of this 
book is that having the 
record pages of the 
assessment interwoven 
amongst the instructions 

and explanations makes it fiddly to copy 
them, so I was pleased to see that they 
were also downloadable. It was however, 
frustrating that each page had to be 
downloaded and printed separately. It would 
be much more convenient to download and 
print one 23 page document, rather than 
23 one page documents.

This book is a wonderfully comprehensive 
and clear guide to assessing and then 
remediating dyscalculic difficulties. Indeed, 
I feel that it is so good that trainee teachers 
would benefit hugely from using this 
assessment with “normal” maths learners 
throughout the different stages of primary 
education.  I am confident that it will prove 
invaluable to me in my work.

Sue Lilley, specialist teacher

Book Reviews
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Bredon School, Pull Court,  Bushley,  Tewkesbury, 
Gloucestershire. GL20 6AH

 
Telephone: +44 (0) 1684 293156 Fax: +44 (0)1684 276392

Email: enquiries@bredonschool.co.uk
www.bredonschool.org

Bredon School
An Independent day and boarding 
school for boys and girls aged 7-18

At Bredon School we 
understand that all children 
are individuals with individual 
talents that need nuturing.  

They cannot all be high fliers 
academically and we have an 
excellent record for helping 
children who struggle at other 
schools. 

We offer a very broad 
curriculum - great for those 
with strengths in vocational 
subjects or sport.  

Our Access Centre has an 
international reputation for 
helping pupils with specific 
learning difficulties, such as 
dyslexia.  

The school has 84 acres of 
grounds, together with 
excellent sporting facilities 
and a working farm.  

Advertisement

Advertisement

Moon Hall College 
_________ B u r y s  C o u r t  _________

Leigh, Reigate,  Surrey RH2 8RE

A specialist CReSTeD DSP 
dyslexia school in the grounds 
of Belmont Preparatory School.
•	Weekly	boarding	available
•	Focus	on	literacy	and	
	 numeracy;	the	key	to	success		
 in secondary school
•	SALT	and	OT	available

Expert dyslexia tuition concentrating on literacy 
and numeracy for boys and girls aged 5-16 years.
•	Focus	on	achieving	good	GCSE	results
•	Individual	talents	promoted,	support	for	difficulties
•	Small	classes,	family	atmosphere	•	CReSTeD	registered
Tel: 01306 611372  www.moonhallcollege.co.uk  

Moon Hall School 
For dyslexic children 7-11 years
Holmbury	St 	Mary, 	Dork ing, 	Surrey	RH5	6LQ

Tel: 01306 731464		www.moonhallschool.co.uk		

Tel: 020 8748 5927
www.wordshark.co.uk

• Numbershark addresses 
many of the difficulties 
which lead students to 
dislike maths

• 45 MOTIVATING games 
to help anyone improve 
basic numeracy

• The program is particularly 
targeted to help anyone with 
DYSLEXIA or DYSCALCULIA

• Includes an extensive PHONICS 
course with its new games 
and easy read font

• 55 MOTIVATING games to help 
raise reading and spelling ages

• The games and the selection 
of pre-recorded words have 
been specially targeted to 
assist those with DYSLEXIA

• Over 9,000 pre-recorded 
words selected and grouped 
for easy use. Also you can add 
YOUR OWN WORDS

Contact Magazine half page 2010_v3.indd   1 22/07/2010   10:44

Advertisement
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By Jean Hutchins, Local Association 
Board member.

How far is it to London?
Local Dyslexia Association members have 
pleaded for the B.D.A’s 
A.G.M. to return to 
London as that is so 
much easier for travel. 
Conversely, members 
have always asked for 
some Council meetings 
to be outside London. 

The Spring Council Meetings always were in the 
regions. They have been in Oxford, Manchester, 
Cardiff, Bristol, Northampton and Crewe, and 
other cities before the Family Days in York and 
Leicester. L.D.A. members did not support them 
all that well. (What they actually meant by 
A.G.M.s in the regions was “Near me.”)

About 50 
people have 
attended 
A.G.M.s in 
Bracknell since 
2007. We used 

to have about 100 people in London. That was 
when Local Dyslexia Associations had two votes 
each, if both Council Members attended. It was 
before Corporate Supporting Members became 
Organisational Members and had voting rights; 
before Mailing Subscribers became voting 
Individual Members and before Dual or Shared 
Members had voting rights. So there are now 
hundreds more voting members. Interestingly, 
at the last A.G.M., the only attendees without 
L.D.A. connections were staff and one trustee.

I wondered which L.D.A.s were the furthest 
away, how far they had to come and how long 
it would take. Distances are from 
the postcode of the Chair to the 
November A.G.M. postcode, 
SE5 8SN, and are therefore 
for car journeys, though 
probably most would come 
by train. (That is as hard 
as driving for members 
living at a distance from 
a main line station. All of 

them would have a journey across London as 
well to Victoria Station and then another train 
to Denmark Hill).  

Furthest West: Wales D.A. 
Distance: 193.0 miles. 
Time: 3 hours 44 minutes.

Furthest South West: 
Cornwall D.A. 
Distance: 286.4 
miles. Time: 5 hours 22 
minutes.

Furthest South: Jersey D.A. 
Distance: 182 miles. Time: 35 
minutes by air, plus 3 trains .

Furthest East: North Suffolk D.A. 
Distance: 132.0 miles. Time: 3 hours 12 minutes.

Furthest North West: West Cumbria D.A. 
Distance: 322.1 miles. Time: 6 hours 9 minutes.

Furthest North East: Tyneside Adult D.G. 
Distance: 285.4 miles. Time: 5 hours 22 minutes.

So do spare a thought for 
those travelling a long way 
and the time it takes.
And it costs them a lot more too. We also 
had pleas for L.D.A.s in and near London to 
subsidise the travel of the more distant L.D.A.s. 
We never managed to solve that one.

And just to rub it in, my journey will be:
Distance: 18.6 miles, A23 London to Brighton 
Road for most of the way. 

57 minutes, not so long on a Saturday, 
surely!

Trains would take 90 minutes because 
of a wait at Victoria Station for a train 
to Denmark Hill.

LDA News



Specialists in Dyslexia
and other Specific Learning Difficulties

Romsey, Hampshire SO51 0ZS Tel: 01794 529400 www.stanbridgeearls.co.uk

Stanbridge School Ltd. Registered in England No. 510675 Registered Charity No. 307342

Asking pupils of Stanbridge Earls School, Romsey, to
produce a pop video in class may not seem appropriate
work for GCSE students but, in reality, it is quite the
opposite. Devising and recording a 3-minute pop music video
requires students to develop many qualities of creativity,
planning, co-ordination and teamwork. Stanbridge Earls is a
school for pupils with specific learning difficulties such as
dyslexia, dyscalculia, dyspraxia and mild Aspergers’ Syndrome.

Peter Trythall, Headmaster, said: “The Media Suite is an
invaluable tool for our students who can create media products
using industry-standard software. They gain proven benefit
from the processes employed to produce and record a pop
video or magazine spread while enjoying their learning
tremendously. Stanbridge Earls is again leading from the front
in enabling children with specific learning difficulties to fulfil
their potential by building confidence through the use of
exceptional facilities and teaching.”

Its pupils love working in the newly opened, state-of-the-art
Media Suite and thrive on the opportunity to express
themselves through visual projects, as illustrated above. They
can now undertake professional-style media productions such
as film and video making and designing magazine spreads as
an important element in their GCSE and A Level studies.

State-of-the-art technology
The technology available in the Media Suite could be the envy
of many businesses. It enables a full class of pupils to work
together on a project. Pupils use 12 of the latest i-Mac
workstations, with Adobe Creative Suite for graphic design;
Photoshop to manipulate images; Final Cut Express for editing
moving-image film footage and to fade shots in and out, plus a
Green Screen which permits backdrops to be superimposed
on film, such as are used by TV weather presenters.

Some say that taking Media Studies is the easy option, but not
so at Stanbridge Earls. Producing exciting visual and audio
projects is based on a detailed study programme which
develops latent skills in Stanbridge’s students, who generally
find it difficult to express themselves in writing. These students
have built new enthusiasm and confidence through these
studies and have produced projects of exceptional quality,
exceeding GCSE A* standard. One boy, who previously
struggled to achieve satisfactory grades in GCSE exams, due
to low self-esteem and lack of confidence, went on to produce
an A grade film trailer for his A Level exams.

Pupils develop valuable skills through:
Critical text analysis – by reading and analysing technical
codes

Production – using creative skills, planning, leadership,
teamwork, problem solving, evaluation and technical expertise

Researching – understanding audiences; the institutions that
produce media products and their ideological values, historical
and socio-economic implications.

Alison Doherty, Head of Media Studies, says: “The Media
Suite is multi-disciplinary. While senior students produce
projects for their coursework, children from Year 9,
studying Drama, find the Media Suite can help them visualise
Shakespeare plays or short stories. Our A Level Music
Technology students use the facilities alongside their
music editing software when composing; English students
are encouraged to read and show understanding
and interpretation of texts when producing visual output. It
also gives younger students a taster before deciding
GCSE options.”

www.stanbridgeearls.co.uk

Media Studies – the Stanbridge Way
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